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ABSTRACT
An Exploration of Bilingual Bicultural
Educational Goals in Massachusetts for the 1980's:
A Community and Institutional Perspective
September, I 98 O
Juan Rosario, B.S., Saint Peter College, Jersey City
M.A., Occidental College, Los Angeles
Ed.D., University of Massachusetts at Amherst
Directed by: Dr. Gloria Figueroa de Guevara
This exploratory study examines bilingual bicultural educational
goal priorities in the State of Massachusetts from the perspectives of
individuals who are formally associated with local and state educa-
tional agencies, such as school committee members, school superinten-
dents, directors of bilingual programs, principals, state bilingual of-
ficials, and bilingual teachers. Perspectives in priorities are also
obtained from persons outside the local and state educational struc-
tures, such as parents, community members, personnel managers from pri-
vate industry and other individuals.
The study has three objectives. The first is to develop a set of
bilingual bicultural educational goals which will be used in carrying
out objectives two and three of the study. The second objective is to
assess a common core of bilingual bicultural goals from the perspective
of the study sample. The final objective is to identify the priorities
of bilingual bicultural education goals based on their importance to the
study sample.
vi
The study includes respondents from sixty-three towns and cities in
Massachusetts. The average population of the towns and cities included
in the study is over 50
,
000
,
clearly indicating that the study sample is
derived from the more urban areas of the state. These urban areas are
where the majority of Massachusett ' s language minority persons reside.
The instrument used in the study was developed in two parts. Part
I, the demographic section, elicits personal information about the re-
sponding subjects. Part II, the goal rating section, asks the respon-
dent to sort thirty-two goal cards into five levels of importance. The
goals used are reflective of both the cognitive and affective domains.
The rating section also contains goals which are described as both
transitional and maintenance oriented.
The observation procedure used to obtain the data for this study
was direct mailing with the exception of eleven respondents. The direct
mailing for this study was conducted during the months of June and July,
1979. Instruments were returned to the investigator during the months
of June through October, 1979 .
A total of 360 instruments were provided to study subjects for com-
pletion, of which 349 were mailed. The response rate for the mailed in-
struments was 38.4 percent. The response rate for the personally trans-
mitted instruments was 100 percent.
The findings of the study reveals that persons representative of
community and institutional perspectives responded to the research in-
strument. A core of bilingual bicultural educational goals common
to
most of the study groups was identified. A prioritized
list of ten
goals was also identified. Of these ten goals, five
were bilingual
vi i
maintenance goals in the cognitive domain, one bilingual maintenance in
the affective domain, three general goals, and one transitional goal.
The thirty-two goals which were rated included eight transitional goals,
nine maintenance goals, and fifteen general goals. Thus, it is clear
that bilingual maintenance goals were favored over transitional and
general goals by most of the study respondents.
Of particular interest is the tentative finding which reveals that
persons closest to children on a day-to-day basis prefer maintenance
bilingual goals, while those persons more removed from children prefer
transitional bilingual goals. Moreover, it appears that persons who are
responsible for educational policy formulation prefer transitional bi-
lingual goals, while persons who are responsible for the implementation
of these goals prefer maintenance bilingual education goals.
The study is concluded with several recommendations for further re-
search and action.
vi i i
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CHAPTER I
BILINGUAL EDUCATION: IN SEARCH OF PRIORITIES
Statement Of The Problem
Major federal support of bilingual bicultural education in the
United States began in 1969 as a result of the 1968 Title VII Amend-
ments to the Elementary and Secondary Education Act of 1965. During
the past ten years, bilingual bicultural education has become a major,
albeit controversial, educational endeavor. Federal funding of bi-
lingual bicultural education in 1969 was at the $7.5 million level
according to the U.S. Office for Bilingual Education.^ A report by the
National Clearinghouse for Bilingual Education indicates that the level
of federal support for this type of educational approach has increased
to a 1979 authorized appropriation of $200 million. The authorized
appropriation is projected to increase by $50 million annually to a
total of $400 million for the fiscal year 1983.^
Federal efforts on behalf of bilingual bicultural education have
had a major affect on education at the state and local levels. The
Center for Law and Education reports that the Bilingual Education Act
of 1968 has brought about a significant consciousness of the need for
bilingual bicultural education. 3 The Center points out that by 1975,
eight states had passed mandatory bilingual education laws, while
twenty-three states adopted laws permitting this mode of education.^
It is currently estimated by the federal Office for Bilingual Education
1
2that approximately twenty states now mandate bilingual education.
Concurrently, the past decade has seen a tenfold increase in the
number of bilingual bicultural education programs and the number of
children served by these programs throughout the country. According to
the Office for Bilingual Education, the number of federally assisted
bilingual programs in the United States expanded from seventy-six in
1969 to almost 700 in 1979. The same source indicates that the number
of children served by these programs rose from 26,521 a decade ago to
almost 300,000 in 1979. This is not to imply that all children who are
eligible and in need of bilingual education are receiving this type of
education. On the contrary, it is estimated that up to five million
children are educationally eligible to receive these program services.
5
Thus, only one in sixteen children who should be benefiting from these
programs are enrolled in them.
Many of the nation's large cities—where language minority com-
munities are concentrated--have bilingual education as part of their
educational curricula. These programs, however, are operating with
some difficulties. Edwards notes, that the important issues in current
bilingual education in the United States are twofold. The first is
concerned with the operation of bilingual programs, while the second
issue is concerned with the perceived aims and purposes (goals) of bi-
lingual education itself. In many instances, the initiation of these
programs has been carried out without adequate planned educational
development based on appropriate assessment of the educational needs of
language minority children.^ The dearth of adequate planned assessment
of needs and formulation of goals and objectives has led to the imple-
3mentation of bilingual programs whose educational processes may not be
addressing the needs of the children they are intended to serve. More-
over, in some sectors of the country, there has been much controversy
over bilingual bicultural education. The controversy may be partly due
to the fact that some school districts established bilingual programs
not out of their own initiative but because they were compelled by the
courts to serve the needs of language minority children.^
While many school districts across the nation have willingly
established bilingual programs, others have not established appropriate
bilingual programs. Many of the districts which have established pro-
grams, have done so, but not in compliance with certain federal stan-
dards as defined in the regulations of the Civil Rights Act of 196A.
For example, during the past several years, the Office for Civil Rights
Q
of the United States Department of Health, Education and Welfare, has
found approximately twenty New England school districts out of compli-
ance with Title VI of the Civil Rights Act of 1964. ^ This act requires
that schools provide an equal educational opportunity to language
minority children. The superintendents of some of the school districts
which have been found out of compliance in turn have claimed that their
respective school systems are delivering the educational services re-
quired by law.
The major issue seems to be rooted in the lack of clarity with
respect to the philosophy, goals and objectives of bilingual education.
Particularly, there has evolved an apparent mismatch over the educa-
tional goals to be attained. School boards, superintendents
and prin-
cipals seem to have advocated certain goals for bilingual
education,
I
4while parents, language minority community leaders and other proponents
of bilingual bicultural education appear to have sought other, often
contradictory, goals. The absence of adequate assessments of bilingual
bicultural education goals which would involve a broad range of con-
stituents has probably contributed to the confusion over which goals
are to be pursued and has not permitted the development of bilingual
education with a clear sequential process from a philosophical founda-
tion, needs assessment, general goals, specific objectives, curricula
and evaluation design. Thus, the initiation of many of these programs
has been carried out without adequate planned educational development
based on scientific and wholistic approach to the assessment of the
educational needs of language minority children.
The absence of scientific assessment of bilingual educational
goals has not been confined to federal, state and local educators. A
review of the literature reveals that educational researchers have also
failed to address the need for the development of comprehensive bi-
lingual educational goals formulation processes. A review of the
literature focusing on goals and objectives formulation processes in bi-
lingual bicultural education in the United States, which formerly in-
volved community and institutional perspectives in the goal formulation
process, was conducted. The review produced only one previous study
where an attempt was made to involve directors of bilingual education
programs in the prioritization of bilingual education goals. The study,
conducted by Tilley,^^ is a Q-Sort ranking of goals and objectives in
bilingual education from the perspectives of 14 directors of Title
VII,
ESEA bilingual projects.
5While Tilley's research effort is commendable in that it attempted
to address the concern of bilingual education goal prioritization from
the perspective of bilingual project directors, it Is limited in not
having included the perspectives of others who have or should have as
much or more to say about the nature of bilingual education goals.
School board members, administrators, teachers, parents and community
members must certainly also be involved in the bilingual goal formula-
tion and prioritization processes if effective implementation of these
goals is to be achieved.
Further review of the literature to determine if research was con-
templated on the subject of bilingual educational goals and objectives
revealed t)iat of twenty major bilingual educational research projects
planned by the National Institute for Education, none of the planned
research projects seems to address the concern of goal formulation.
Thus, part of the problem is that the issue of goal formulation in bi-
lingual education has not been sufficiently addressed by researchers in
the field.
To highlight the importance of planning, which Includes goal
Identification, the U.S. Commission on Civil Rights states that,
"Bilingual bicultural education may substantially increase the equal
educational opportunity of language minority students, but only if it
is implemented self-consciously." The Commission further asserts that
"without careful planni ng. . .any bilingual bicultural program would be
limited in its effectiveness and replicability."^^ It is important,
therefore, that bilingual bicultural programs, after careful assess-
ments of the educational needs of language minority children,
identify
6the goals and objectives which the programs are to attain.
Bilingual education in this country has begun its second decade of
major focus on the needs of language minority children in the United
States. It is important, therefore, that educators and other educa-
tional decision makers undertake the implementation of programs in bi-
lingual bicultural programs in the 1980's with a sense of clarity with
regard to the bilingual bicultural educational goals to be pursued.
Conflicting and confusing goals in bilingual education should be
avoided if the needs of children requiring bilingual bicultural educa-
tion are to be met.
In summary, the concerns of this study are related to the identi-
'
. . .
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fication of a prioritized set of goals to be attained during the next
decade as seen from the perspectives of administrators, teachers,
parents, community members, and other constituents of bilingual educa-
tion; and secondly, to the identification of a common core of goals
which are shared by the various constituents of bilingual education.
Purpose Of The Study
The specific research objectives of this study are outlined as
fol lows
:
1. To develop a set of bilingual bicultural educational goals
which will serve in facilitating the other two objectives of
this study;
2. To assess a common core of bilingual bicultural goals from
the perspective of the population sample of this study, and,
To identify the priorities of bilingual bicultural education3 .
7goals based on their Importance to the population sample.
Significance Of The Study
This study responds to the need for a systematic assessment and
prioritization of bilingual bicultural educational goals, in the State
of Massachusetts, which incorporates the views and perspectives of a
broad range of bilingual bicultural education constituents. This
assessment is necessary as we are entering the second decade of bi-
lingual education with a clearer sense of the goals to be pursued.
The significance of this study is outlined below:
1. Itt is the first attempt made in Massachusetts, at assessing
the importance of bilingual bicultural education goals from
the perspectives of the diverse constituents described in the
Population.
2. It is the first attempt made in Massachusetts to develop a
more comprehensive statement of bilingual bicultural education
goals for the next decade based on their importance to the
various constituents.
3. It is the first attempt in the field of bilingual bicultural
education in Massachusetts to develop a more comprehensive
statement of bilingual bicultural education goals involving
persons not normally involved in the educational goal deci-
sion-making process.
4. The study attempts to use for the first time in the
field of
bilingual bicultural education in Massachusetts, a goal
which elicits goal preferences from such aassessment process
broad constituency, thus, providing a. possible model for
determining future goals for bilingual bicultural education
in other jurisdictions.
5. It is the first attempt at determining the preferences of such
a varied sample towards maintenance and transitional bilingual
education goals; therefore, the study may provide data which
could be useful for the future resolution of conflicting views
regarding bilingual bicultural educational goals and objec-
tives.
6. The study will attempt to develop hypotheses in the field of
I
bilingual bicultural education goals formulation processes.
These hypotheses may assist other investigators in their re-
search.
Definition of Terms
Bilingual Bicultural Education . "Although there appears to be no one
universally accepted definition of bilingual bicultural education,...
(the) term is meant to indicate a process of total sel f-development by
which a person learns and reinforces his or her own language and cul-
ture while at the same time acquiring the ability to function in
another language and act on occasion according to patterns of the
second culture. Thus, bilingual bicultural education may be contrasted
both with bilingual schooling or the use of two languages to present
curricula and other language techniques such as Engl i sh-as-a-Second-
Language (ESL) which may place even less emphasis on a child's home
language and culture." Definition f rom Bilingual Bicultural Education ;
9A Handbook for Attorneys and Community Workers
,
by the Center for Law
and Education.
Bilingual Education . This term is used interchangeably with Bilingual
Bicultural Education.
Const i tuency . This term is used to refer to persons who, in some way,
affect bilingual bicultural education goals. Constituents are not
necessarily advocates of bilingual bicultural education.
Language Minority Children . Children from environments where the lan-
guage of communication is other than English.
Maintenance B; lingual Education . A conceptual basis of bilingual edu-
cation which provides for the maintenance of the students' home lan-
guage and culture while developing his/her skills in English language
and culture.
Transitional Bilingual Education . A conceptual basis of bilingual
education which provides for a transition from the students' home cul-
ture and language to English language and cultural values.
Del imi tati ons
The study is delimited by the following factors:
1. The languages to be used for the study will be limited to
English and Spanish. It is possible that sample subjects
selected for the study will speak only their native language,
of which there are potentially ten in the population. Because
of linguistic resource limitations, only sample subjects who
speak English or Spanish will be Included in the study, and;
The investigator will attempt to attain representativeness to2 .
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the extent possible, but given the limitations of resources,
it will not be possible to draw stratum samples which are
representative in all cases.
I
CHAPTER II
DESIGN AND METHODOLOGY OF THE STUDY
Des i gn
The research strategy to achieve the purpose of the study was the
exploratory design. This strategy was selected for the following
reasons
:
1. 'The exploratory design has the potential for the development
of hypotheses which may be further tested;
2. One of the objectives of the study was to identify priorities
In bilingual bicultural educational goals;
3. Although hypotheses were not formulated for this study, the
design was sensitive to the search for emerging hypotheses in
bilingual bicultural education;
k. The sampling requirements of the exploratory design are con-
sistent with the research objectives of the study;
5. Not all variables were controlled. There was a desire to
identify other possible variables, and;
6. Greater statistical flexibility was available with the ex-
ploratory design, consistent with the purpose of the study.
Population
The population for this study consists of 2,079 individuals repre-
senting agencies, organizations and groups (strata) which in some way
1
1
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impact on bilingual education decision-making processes. These popula-
tion strata are listed below:
1.0 Local educational agencies (school districts) in Massachusetts
having bilingual education programs. This stratum includes
school committee members, superintendents, school principals,
and directors or administrators of bilingual education pro-
grams .
2.0 Bureau of Transitional Bilingual Education, State Department
'
of Education. This stratum includes Central Office and re-
gional educational centers personnel of the State Department
of Education.
3.0 Bilingual Teacher Training Programs. This stratum includes
teacher trainers and students preparing to become teachers of
bilingual education.
4.0 Members of the Massachusetts Association of Bilingual Edu-
cators and the State Advisory Council on Bilingual Education.
This stratum includes teachers, teacher trainees, language
minority community leaders, parents. State and Federal govern-
ment employees, bilingual program administrators and other
individuals concerned with bilingual education.
5.0 Personnel managers of companies in Massachusetts employing 500
or more workers.
Where appropriate, as will be illustrated in the sample selection
section, several of the population strata were divided into sub-strata.
In this manner, for example, it was possible to select a random sample
of school districts with bilingual programs and include school
committee
13
members, superintendents, directors or administrators of bilingual pro-
grams, and school principals within the sample. Other strata were simi-
larly treated.
Sample Selection
A sample of 360 persons was selected for this study. Overall, the
study sample equals 17.3 percent of the population. Stratified Random
Sampling was the sampling design used for the purposes of this study -
/
to ensure a broad representation of the study sample. Subjects within
each stratum were separately listed and sampled within each stratum,
using a Table of Random Numbers. Having selected the sample within
the stratum, sub-strata subjects were also separately listed and
sampled using the table of random numbers where applicable.
The symbol for any strata is c; the symbol for the total number of
subjects is N^; and n^ is the number of subjects sampled in the strata.
The probability for selecting each subject in a sample was equal to
n^/Nc-
The sampling technique for selecting a sample within each stratum
followed the Simple Random Sample procedure. First, each subject in
the population, within a stratum or sub-stratum, was assigned an iden-
tification number from 1 through N^. Second, the investigator started
at a preselected point in the Table of Random Numbers, and proceeded by
rows or columns in a pre-determi ned direction, unique to each sample,
listing each number, 1 through N^, that was located In the table until
the specified sample, n^, for each stratum and sub-stratum, c, was
selected. Thus, those subjects in the population, N^, whose Identifi-
cation numbers were the same as the random numbers selected from the
table were included in the sample, n^.
The sample size of each stratum or sub-stratum was determined in
accordance to the following procedure.
1 . Where a particular population stratum or sub-stratum was not
sufficiently large enough to merit the selection of a random
sample, the entire population stratum was selected as the
st/atum sample. Thus, when = 5, then N^. = n^.
2. Where the population, N^., of stratum or sub-stratum was >4 but
^11, the sample, n^., equals S0% of the population, N^..
3. Where the population of a stratum or sub-stratum was >10 but
^51, the sample, nj., equals 25^ of the population, N^-.
k. Where the population, N^, of a stratum or sub-stratum was^50,
the sample, n^, equals a minimum of 10% of the population, N,..
The following schedule summarizes the selection of the study sample
by stratum or sub-stratum of the population.
Locus
The locus of the study was the State of Massachusetts. The sub-
jects of all five strata represent a total of sixty-three (63) towns and
cities within the state. Forty-five (45) towns and cities provided
sample subjects for only one stratum, while eighteen (18) towns and
cities provided study subjects for two or more strata. Although Boston
provided study subjects for four of the five study strata, no town or
city included all five study strata. Appendix 1 lists the names of
the
towns and cities included in the study sample and the number of
strata
15
TABLE 1
POPULATION SAMPLE BY STRATUM AND SUB-STRATUM
Local Educational Agencies
(Eight (8) districts selected)
N^ = 25^' (47) = 8
District 1
School Committee Members
School Superintendent
Principals
Director of Bilingual Education
District 2
School Committee Members
School Superintendent
Principals
Director of Bilingual Education
District 3
School Committee Members
School Superintendent
Principals
Director of Bilingual Education
District 4
School Committee Members
School Superintendent
cl
5
1
18
1
3
1
5
1
7 4
1 1
16
TABLE 1
(conti nued)
POPULATION SAMPLE BY STRATUM AND SUB-STRATUM
1. Local Educational Agencies (Continued) Nci nc
Pri nci pals 29 7
Director of Bilingual Education
District 5
1 1
School Committee Members 7 4
School Superintendent 1 1
Principals 15 k
Director of Bilingual Education
District 6
1 1
School Committee Members 7 4
School Superintendent 1 1
Pri nci pal
s
16 4
Director of Bilingual Education
District 7
1 1
School Committee Members 9 5
School Superintendent 1 1
Princi pals 18 5
Director of Bilingual Education
District 8
1 1
School Committee Members 7 4
School Superintendent 1 1
17
TABLE 1
(cont i nued)
POPULATION SAMPLE BY STRATUM AND SUB-STRATUM
1
.
Local Educational Agencies (Continued) Ncl
Principals lA 4
Director of Bilingual Education 1 1
198 85
2. Bureau of Transitional Bilingual Education
State Department of Education, Central and
Regional Offices Representatives 10 5
3. Bilingual Teacher Training Programs
Teacher Trainers 10 5
Teacher Trainees 8
k. Members of the Massachusetts Association
of Bilingual Educations and the State
Advisory Council on Bilingual Education,
(MABE) 1350 199
State Bilingual Advisory Council 55 16
5. Personnel Managers kzk 42
2079 360
18
which they represent.
Flfty~eight (58) of the towns and cities have populations of 6,200
or more persons, with a total of 3*242,826. According to the 1970 U.S.
Census, this figure represents 55-8 percent of the state's population.
With Boston included, the average population of the fifty-eight (58)
V
towns and cities is 55,911. Excluding Boston, the average population is
still a relatively high 45,645 persons per town and city. Thus, it Is
clear that the study sample is derived from the more urban areas of the
state where the majority of language minority persons reside.
Observation Instrument
The observation instrument used in the study was developed in two
parts. Part i, the demographic section, provided data about the re-
sponding subjects. The type of data gathered by this included the re-
spondent's sex, age, occupation, marital status, number of children,
type of participation in school activities, ethnic/racial background,
language fluency, geographic region of residence in the state, level of
formal education, income, and membership status in the Massachusetts
Association of Bilingual Educators.
Part II, the goal rating section, was an adoptation of the needs
assessment technique developed by Klein. This section asked the re-
spondent to sort thirty-two goal cards into five envelopes, each as-
signed a level of importance in accordance to the following range:
1. Very Important; 2. Important; 3- Slightly Important; 4. Unim-
portant, and; 5- Reject.
The goals used in the goal rating section were developed using
-P
h
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Bloom's Taxonomy of Educational Objectives as a conceptual basisJ^ The
goals are reflective of the affective and cognitive domains. The sec-
tion also contains goals which are described as bilingual maintenance
oriented as well as transitional oriented. A comprehensive list of bi-
lingual educational goals was prepared. Attempts were made to list
enough goals to ensure adequate coverage of the domains and ideological
orientations in bilingual education.
Sources of goals included state and federal bilingual education
mandates and legislation; local, state and national concerns identified
in editorials, articles, and legislation; parental concerns as voiced at
meetings of parents of prospective and/or actual participants of bilin-
gual programs; community concerns as voiced by community agencies and
organizations; bilingual project proposals; persons related to bilingual
education teacher training institutions; concerns of employers as voiced
in business journals, magazines and reports; teacher's concerns as
voiced by persons in the profession, individually or through organiza-
tions, and; concerns of local, state and federal education administrators
as voiced in reports, journals and personal conversations.
The initial set of goals was reviewed and pilot tested with a panel
consisting of bilingual education graduate students, teachers and admin-
istrators to ensure comprehensiveness and clarity. Another panel, also
composed of bilingual education graduate students, teachers and adminis-
trators, reviewed the instrument and categorized the goals into the cate-
gories of maintenance, transitional and general. There was consensus
among the panel members as to the placement of the goals into the mainte-
nance, transitional or general category as shown in Table 2,
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CATEGORY
TABLE 2
OF GOAL BY NUMBER
Goal Category
V
Goal Number Total Goals
Ma 1 ntenance 3, 5, 7, 12,
13
,
16, 18 and 20 9
Transi tional 1, 2, 6, 9, 10,
11, 17, and 19 8
Genera 1 8, U, 15, 21, 22,
23, 24, 25, 26,
27, 28, 29, 30,
31 and 32 li
Total - 32
The final list of thirty-two (32) goals was reproduced onto one
card per goal. Four additional blank cards were provided in the event
the respondent wished to include up to four additional goals which he/
she considered very important, but were not included in the original
list of thirty-two (32) goals. The observation instrument is provided
in Appendix 2.
Observation Procedure
The procedure used to obtain the data for this study was direct
mailing with the exception of eleven (11) instruments which were com-
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pleted at a statewide parent and community conference on bilingual edu-
cation held at the Amherst campus of the University of Massachusetts.
The conference was organized for the purpose of addressing educational
concerns affecting Hispanics in Massachusetts, and the investigator was
afforded the opportunity to ask for volunteers from those persons pre-
sent to complete the instrument.
A list of names was obtained and/or developed for each strata of
the study population. The Massachusetts State Department of Education,
Bureau of Transitional Bilingual Education was helpful in providing ad-
ditional sources of names for several strata. The State Department of
Labor, Occupation and Industry Research Division provided their latest
list of companies in Massachusetts employing five hundred (500) or more
persons
.
The direct mailing for this study was conducted during the months
of June and July, 1979. Instruments were returned to the investigator
during the months of June through October, 1979. Three (3) instruments
returned after October were not tabulated for purposes of the study be-
cause of their lateness.
Data Collection, Processing and Analysis
Data was collected through direct recording and sorting by the re-
spondents of the study. The instruments were returned to the investi-
gator in return addressed, stamped envelopes which were provided in the
package sent to the study sample. Of the 360 instruments provided to
subjects for completion, 3^9 were mailed and 11 were personally trans-
mitted. Of those instruments mailed, or 38.4 percent
were returned
The data thus gathered was transferred to optical scan sheets, key-
punched and processed at the Rutgers University, Newark Campus, Data
Processing Center and stored in Batch System Discs.
SPSS (Statistical Package for the Social Sciences) programs were
used for the analysis of the data gathered in the study. Subprograms
used were FREQUENCIES and CROSSTABS. These subprograms were used be-
cause the exploratory nature of this study does not require sophisti-
cated data analysis and the simple statistical programs adequately
serve the purposes of the study.
CHAPTER III
FINDINGS
This chapter reports the descriptive statistics of the study. The
investigator will present frequency statistics relating to both the
demographic and goal rating sections of the research instrument. The
data will be reported in a straightforward manner in the same sequence
the data items appeared in the research instrument. Discussion of the
findings will take place in Chapter IV.
Demographic Data
Three hundred sixty (n=360) study subjects were provided research
instruments for their response. Of these, 3^9 study subjects received
their instrument through the mail, while eleven (11) subjects received
them directly from the investigator.
One hundred forty-two (F=142) subjects or 39*^ percent of the
sample responded in time to be included in the findings of the study.
Three persons mailed their responses after the closing deadline estab-
lished by the investigator. These three instruments were not included
in the study analysis.
As many as one hundred twenty-one (F=121) persons responded to the
items in the demographic section. These responses are summarized below
in the same order as the items appear in the study instrument. The
tables following each item provide more specific frequency details.
Sex of Respondent . Of the 119 respondents to this item, 57.1 percent
were female and kl.S percent were male. Refer to Table 3-
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TABLE 3
SEX OF RESPONDENTS
I tern 1
Category
Label
Absol ute
Frequency
Adj us ted
Frequency
Male 51 42.9
Fema 1
e
68 57.1
No Response 23 Missing
Total 142 100.0
Age of Respondents . Of the 121 respondents to this item, 42.1 percent
were between the ages of 21 and 30, while 33*8 percent were between the
ages of 31 and 40. Thus, 75.9 percent of the respondents were between
21 and 40 years old. See Table 4 for additional data.
Position/Status of Respondents . Of the 121 respondents to this item,
12.5 percent were school committee members, superintendents and princi”
pals. Directors and teachers of bilingual programs represented 42.2
percent of the respondents. Parents and community members represented
12.4 percent. Transitional Bilingual Education (TBE) officials repre-
sented 3.3 percent of the respondents, while personnel managers ac-
counted for 7.4 percent, teacher trainers and trainees, 5.0 percent,
and
the "other" category, 17-^ percent. See Table 5 for
additional data.
Marital Status. Of the 120 persons responding to this item,
62.5 per-
cent were married; 25.8 percent were single, and; 11.7
percent were
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TABLE k
AGE OF RESPONDENTS
I tem 2
Category
Label
Absol ute
Frequency
Adjusted
Frequency
%
17-20 10 8.3
21-25 28 23.1
26-30 23 19.0
31-35 17 14.0
36-AO 24 19.8
41-50 17 14.0
51-60 ^ 2 1.7
No Response 21 Missing
Total 100.0
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TABLE 5
POSITION OR
V
STATUS OF RESPONDENTS
I tern 3
Category
Label
Absol ute
Frequency
Adj us ted
F requency
School Committee Member 2 1.7
School Superintendent 2 1.7
Director Bilingual Program 10 8.3
Principal School of Bi-
lingual Education 1
1
9.1
Teacher Bilingual Education 41 33.9
TBE Official 4 3.3
Parent-Bi 1 i ngual 4 3.3
Communi ty-Bi 1 i ngual 1
1
9.1
Professor of Teacher
Training Program 4 3.3
Student of Teacher
Training Program 2 1.7
Personnel Manager 9 7.4
Other 21 17.4
No Response 21
Missing
Total 142
100.0
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divorced, separated or widowed. Table 6 follows.
TABLE 6
MARITAL STATUS OF RESPONDENTS
I tem 4
Category
Label
Absolute
Frequency
Adj usted
Frequency
%
Single 31 25.8
Divorced or Separated 1
1
9.2
Married 75 62.5
Wi dowed 3 2.5
No Response 22 Missing
Total 142 100.0
Preschool Children in Respondent's Home . Of the 115 respondents to this
item, 7.2. percent Indicated that they had no preschool children at
home; 22.6 percent indicated having one preschool child at home, and;
5.2 percent reported having two or three preschool children.
Public School Children in Home Attending Elementary or Secondary
Schoo1_.
Of the 118 persons who responded to this item, 62.3 percent
reported not
having any children attending public elementary or secondary
school,
while 32.4 percent reported having one or two children
attending public
elementary or secondary school. The remaining 5-3
percent had three or
four children attending public school. See Table
8.
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TABLE 7
PRESCHOOL CHILDREN IN HOME
1 tem 5
Category
Label
Absolute
Frequency
Adjusted
Freq uency
%
None 83 72.2
One 26 22.6
Two 5 4.3
Three 1 0.9
No Response 27 Missing
U2 100.0
TABLE 8
PUBLIC SCHOOL CHILDREN IN HOME K-12
1 tem 6
Category
Label
Absolute
Frequency
Adjusted
Frequency
None 71 62.3
One 17 14.9
Two 20 17.5
Three 5 4.4
Four 1 0.9
No Response 28 Mi ssing
142 100.0
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Private or Parochial School Children in Home . Of the 110 persons re-
sponding to this item, 11.8 percent had children attending private or
parochial school, while 88.2 percent did not. Table 9 follows.
TABLE 9
PRIVATE OR PAROCHIAL CHILDREN IN HOME K-12
I tern 7
Category
Label
Absol ute
Frequency
Adj usted
Frequency
None 97 88.2
One 8 7.3
Two 5 4.5
No Response 32 Missing
Total 142 100.0
Present or Past Contacts With the Public School . When asked about their
contacts with the public schools, six (6) respondents Indicated that
they had present or previous associations as school committee members.
Three persons reported having present contacts with the school as school
committee members. One of them was not consistent in his/her response,
since the "Position/Status" item reports only two school committee
members. See Table 10 for additional data.
Previous or Present Involvement in Citizen's Council. Of the 22
persons
responding to this item, 40.9 percent reported present or
past involve
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ment in citizen's councils and the schools. See Table 11.
TABLE 10
MEMBER OF SCHOOL COMMITTEE
I tern 8 .
1
Category
Label
Absolute
Frequency
Adj us ted
F requency
%
Present 3 50.0
Past 3 50.0
No Response 136 Missing
Tota 1 ]k2 100.0
TABLE 11
MEMBER OF CITIZENS COUNCIL
I tern 8.2
Category
Label
Absol ute
Frequency
Adj us ted
F requency
%
Present 9
40.9
Past 13
59.1
No Response 120
Missing
142 100.0
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Elected Officer in School -Parent
' s Organization
. When asked about their
role as an elected officer of a parent's organization, 23 reported serv-
ing or having served as an elected parent's organization officer. Of
the 23 respondents 6O .9 percent report presently serving as an officer
of their organization. Table 12 follows.
TABLE 12
ELECTED OFFICER IN SCHOOL-PARENTS ORGANIZATION
Item 8.3
Category
Label
Absol ute
F requency
Adjusted
Frequency
Present 14 60.9
Past 9 39.1
No Response 119 Missing
Total 142 100.0
Attend Meetings School -Parent
'
s Organization. Of the 69 respondents
reporting present or past attendance at school /parent ' s organization
meetings, 63.8 percent indicate current attendance at these meetings.
Ethnic Background . Of the 113 persons responding to this item, 46.0
percent reported an ethnic background other than the nine ethnic back-
grounds provided in the instrument, while 20.4 percent reported being
Puerto Rican; 11.5 percent reported Italian, and; 8.0 percent
reported
being Portuguese. The remaining 14.1 percent indicated their ethnic
32
TABLE 13
ATTEND MEETINGS SCHOOL PARENTS ORGANIZATION
Item 8.
A
Category
Label
Absolute
Frequency
Adjusted
Frequency
%
Present kk 63.8
Past 25 36.2
No Response 73 Missing
Total 1A2 100.0
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background to be Armenian {1.1%), Cape Verdean (1.8^), Cuban (1.8%),
Chinese (1.8%), French (1.8%) and Greek {k.h%). Table lA follows.
TABLE 14
ETHNIC BACKGROUND OF RESPONDENTS
I tern 9 .
1
Category
Label
Absol ute
Frequency
Adj usted
Frequency
%
Armenian 3 2.7
Cape Verdean 2 1.8
Cuban 2 1 .8
Ch i nese 2 1.8
French 2 1 .8
Greek 5 4.4
Italian 13 11.5
Portuguese 9 8.0
Puerto Rican 23 20.4
Other 52 46.0
No Response 29 Missing
Total 142
100.0
Race . Of the 113 respondents, 82.3 percent defined
themselves as white
3.5 percent as black and 14.2 percent as other.
See Table 15.
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TABLE 15
RACE OF RESPONDENTS
Item 9.2
Category
Label
Absol ute
Frequency
Adjusted
F requency
Z
Black 4 3.5
Whi te 93 82.3
Other 16 14.2
No Response 29 Missing
Total 142 100.0
Language Fluency . Of the 109 persons responding to this item, 55.0
percent reported having some level of fluency in Spanish as a second
language, while 11.0 percent report French as their second language.
Persons having Portuguese as their second language equalled 9.2 pei
cent, while 5.5 percent reported Italian, 4.6 percent reported Greek,
I. 8 percent reported Cape Verdean, 1.8 percent reported Chinese, and
II. 0 percent reported other languages not listed. See Table 16.
Language Skill . This item was intended to elicit the level of second
language skill, utilizing designations of listening, speaking, reading
and writing ability, which by their ordering reflect increasing lin-
guistic complexity. The manner in which the item was presented in the
instrument appears to have been unclear and thus the data provided is
not useful for analysis of the language skill of the respondents.
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TABLE 16
LANGUAGE FLUENCY OF RESPONDENTS
Item 10.1
Category
Label
Absolute
Frequency
Adjusted
F requency
%
Cape Verdean 2 1.8
Chinese 2 1 .8
French 12 1 1 .0
Greek 5 4.6
Ital Ian 6 5.5
Portuguese 10 9.2
Span i sh 60 55.0
Other 12 1 1 .0
No Response 33 Missing
Total ]h2 100.0
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TABLE 17
LANGUAGE SKILL OF RESPONDENTS
I tern 10.2
Category
Label
Absolute
Frequency
Adjusted
Frequency
%
Listen 6 6.0
Speak 5 5.0
Read 15 15.0
Write 74 74.0
No Response 42 Mi ssi ng
Tota 1 142 100.0
Geographic Region . Of the 117 persons responding to this item, 63.2
percent are from Eastern Massachusetts, 16.2 percent are from Western
Massachusetts, 12.8 percent are from the Southeastern or Cape region of
Massachusetts, and 7.7 percent from Central Massachusetts.
Years of Formal Education . Of the 120 respondents to this item, 90.1
percent report having at least a bachelor's degree. Within this group,
kk.2 percent had a master's degree or the equivalent, while l6.7 percent
possessed a doctorate or the equivalent years of study. See Table 19.
Annual Income . Of the 117 persons responding to this item, 77.0 percent
had annual incomes of $10,000 to $29,999. Persons with annual incomes
below $10,000 amounted to 17.2 percent, while 6.0 percent of the respon-
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dents had incomes of $30,000 or higher. See Table 20.
TABLE 18
GEOGRAPHIC REGION OF SCHOOL CLOSEST TO RESPONDENTS
I tern 1
1
Category
Label
Absol ute
Frequency
Adjusted
Frequency
Southeast or Cape 15 12.8
East 74 63.2
Centra 1 9 7.7
Western 19 16.2
No Response 25 Missing
Total 142 100.0
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TABLE 19
YEARS OF FORMAL EDUCATION OF RESPONDENTS
Item 12
Category
Label
Absolute
Frequency
Adjusted
Frequency
%
8 Years 1 0.8
9 "
10 " 1 0.8
n " 1 0.8
12 " 3 2.5
13 " 3 2.5
14 " 2 1.7
15 " 1 0.8
l6/Bachelor ' s Degree 21 17.5
17 12
10.0
18/Master's Degree 53 44.2
19 2
1.7
20/Doctorate Degree 20 16.7
No Response 22
Missing
Total 142
100.0
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TABLE 20
ANNUAL INCOME OF RESPONDENTS
I tern 1
3
Category Absolute Adj us ted
Label Frequency Frequency
%
Under $2,500 3 2.6
$2,500-4,999 5 4.3
$5,000-7,4999 5 4.3
$7,500-9,999 7 6.0
$10,000-14,999 33 28.2
$15,000-22,499 32 27.4
$22,500-29,999 25 21 .4
$30,000-39,999 4 3.4
$40,000 or more 3 2.6
No Response 25 Missing
Tota 1 142 100.0
MABE Membership. Of the 120 persons responding to this item, 66.7 per
cent reported not being members of the Massachusetts Association of Bi-
lingual Educators. See Table 21 for additional data.
This concludes the reporting of the demographic data of the study.
The goal rating data is reported in the next section.
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TABLE 21
MEMBERSHIP IN THE MASSACHUSETTS ASSOCIATION OF
BILINGUAL EDUCATORS
I tern 1
4
Category
Label
Absol ute
Frequency
Adj usted
Frequency
%
No 80 66.7
Yes 40 33.3
No Response 22 Missing
142 100.0
Goal Rating Data
The goal rating section of the research instrument asked the re-
spondent to rate a set of bilingual education goals. The respondents
were Informed that the goals they were to consider originated from a
list developed by prominent educators in the United States. Respondents
were also informed that the list of goals were adopted to bilingual bi-
cultural education by the Investigator.
The respondents were asked to make several assumptions while com-
pleting this section. These assumptions were that: 1) they have a
child attending bilingual bicultural education classes; 2) their school
district had been asked to reorganize its bilingual bicultural education
program goals in search of providing an equal educational opportunity
for its student; 3) their opinions would not result in an
increase in
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the school budget; 4) they were members of an educational planning com-
mittee; and; 5) their opinions of bilingual blcultural educational goals
will be used as a guide by educational planners to improve bilingual
prog rams
.
The respondents were provided with detailed instructions for the
completion of the goal rating section. They were advised that thirty-
two ( 32 ) potential goals were written on an equal number of cards that
they received. They were also advised that four (4) blank cards were
provided in the event the thirty-two goals provided did not fully ad-
dress their concerns. The respondents were advised that any additional
goals provided by them would be given a rating of VERY IMPORTANT.
The respondents were asked to rank each goal according to one of
five classes of importance, as goals of bilingual blcultural education
to be pursued during the next decade. The five classes of importance
are listed below:
1. VERY IMPORTANT, critical, essential;
2. IMPORTANT, above average importance;
3 . SLIGHTLY IMPORTANT, average importance;
4. UNIMPORTANT, below average importance, and;
5 . REJECT, inappropriate or irrelevant.
The ratings of each goal by all respondents are summarized below
in the order the goals appear in the study instrument. The content
of
each goal number is also provided for reference purposes.
Tables 22
through 53 provide details of the ratings of each goal.
Goal 1. Bilingual blcultural education will focus on
serving as a
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temporary transition from native language dominance of students to
English language dominance.
Of the 140 subjects who responded to goal 1, 60.0 percent rated it
very important or important, while 23.6 percent rated it unimportant or
reject. Table 22 provides more details.
TABLE 22
RATINGS OF GOAL 1 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
'O
Adj usted
Frequency
%
Cumul ati ve
Frequency
'O
VERY IMPORTANT 60 42.3 42.9 42.9
IMPORTANT 24 16.9 17.1 60.0
SLIGHTLY IMPORTANT 23 16.2 16.4 76.4
UNIMPORTANT 11 7.7 7.9 84.3
REJECT 22 15.5 15.7 100.0
NO RESPONSE 2 1 .4 Mi ssing 100.0
TOTAL 142 100.0 100.0
Goal 2. Bilingual bicultural education will strive to develop the stu
dents' basic English language skills to enable them to be transierred
Into the English only educational program as early as possible.
Of 141 subjects responding to goal 2, 49.6 percent rated it very
important or important, while 34.0 percent found it to be unimportant
rejected it. Please refer to Table 23-
or
TABLE 23
RATINGS OF GOAL 2 BY RESPONDENTS
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CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
%
Adjusted
Frequency
%
Cumul at i ve
Frequency
%
VERY IMPORTANT 48 33.8 34.0 34.0
IMPORTANT 22 15.5 15.6 49.6
SLIGHTLY IMPORTANT 23 16.2 16.3 66 .
0
UNIMPORTANT 16 11.3 11.3 77.3
REJECT 32 22.5 22.7 100.0
NO RESPONSE 1 0.7 Missing 100.0
TOTAL 142 100.0 100.0
Goa 1 3 Bilingual bicultural education will strive to develop an in-
terest or ability in some form of cultural expression, e.g. music,
dance, song, art, prose, poetry, in the tradition of the students' na-
tive culture.
Of 140 subjects responding to goal 3, 57-9 percent found it very
important or important, while 17*9 percent rated it unimportant or re-
ject. Table 24 provides more details.
Goal 4. Bilingual bicultural education will help the student to develop
an extensive vocabulary in the student's native language and in English.
Of 139 subjects responding to goal 4, 73*4 percent rated it very
important or important, while 8.6 percent found it unimportant or re-
ject. Table 25 provides more data.
TABLE 2k
RATINGS OF GOAL 3 BY RESPONDENTS
CATEGORY ^
LABEL
Absolute
Frequency
Relative
Frequency
%
Adjusted
Frequency
%
Cumul ati v<
Frequency
%
VERY IMPORTANT 33 23.2 23.6 23.6
IMPORTANT 48 33.8 34.3 57.9
SLIGHTLY IMPORTANT 34 23.9 Ik.
3
82.1
UNIMPORTANT 19 13.4 13.6 95.7
REJECT 6 4.2 4.3 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
TABLE 25
RATINGS OF GOAL 4 BY RESPONDENTS
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CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
Ad j us ted
Frequency
%
Cumul at i V(
Frequency
VERY IMPORTANT 68 47.9 48.9 48.9
IMPORTANT 34 23.9 24.5 73.4
SLIGHTLY IMPORTANT 25 17.6 18.0 91.4
UNIMPORTANT 7 4.9 5.0 96.4
REJECT 5 3.5 3.6 100.0
NO RESPONSE 3 2.1 Missing 100.0
TOTAL 142 100.0 100.0
Goa 1 5 « Bilingual bicultural education will fully develop the stu-
dent's ability to listen, speak, read and write equally well in the
students' native language and in English.
Of 140 subjects responding to goal 5, 74.3 percent rated it very
important or Important, while 11.4 percent rated it unimportant or re-
ject. Table 26 provides more details.
Goal 6. Bilingual bicultural education will give first importance to
the development of the student's ability to listen, speak, read and
write in English.
Of 140 subjects responding to this goal, 56.0 percent rated it very
important or important, while 29.3 percent rated it unimportant or re
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TABLE 26
RATINGS OF GOAL 5 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
%
Adj us ted
Frequency
Cumul at i ve
Frequency
VERY IMPORTANT 82 57.7 58.6 58.6
IMPORTANT 22 15.5 15.7 74.3
SLIGHTLY IMPORTANT 20 14.1 14.3 88.6
UNIMPORTANT 6 4.2 4.3 92.9
REJECT 10 7.0 7.1 100.0
NO RESPONSE 2 1 .4 Mi ss i nq 100.0
TOTAL 142 100.0 100.0
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ject. Please see Table 27 for more details.
TABLE 27
RATINGS OF GOAL 6 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
%
Adj us ted
Frequency
Cumulati V(
Frequency
VERY IMPORTANT 47 33.1 33.5 33.3
IMPORTANT 32 22.5 22.9 56.0
SLIGHTLY IMPORTANT 20 14.1 14.3 70.2
UNIMPORTANT 15 10.6 10.7 80.9
REJECT 26 18.3 18.6 100.0
NO RESPONSE 2 1 .4 Missing • 100.0
TOTAL 142 100.0 100.0
Goa 1 7 » Bilingual bicultural education will give first importance to
the development of the student's ability to listen, speak, read and
write in the student's native language.
Of 139 subjects responding to this goal, 56.1 percent rated it very
important or important, while 24.4 percent rated it unimportant or re-
jected it. Please refer to Table 28 for more details.
Goal 8. Bilingual bicultural education will strive to develop an in-
ternationalist perspective in terms of culture/history and geography
such that given a world map, the student can indicate cul tura 1 /h i
s-
torical and physical attributes of places and people.
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TABLE 28
RATINGS OF GOAL 7 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
%
Adjusted
Frequency
%
Cumulative
Frequency
%
VERY IMPORTANT 43 30.3 30.9 30.9
IMPORTANT 35 24.6 25.2 56.1
SLIGHTLY IMPORTANT 27 19.0 19.4 75.5
UNIMPORTANT 16 11.3 11.5 87.1
REJECT 18 12.7 12.9 100.0
NO RESPONSE 3 2.1 Missing 100.0
142 100.0 100.0
^9
Of 137 subjects responding to this goal, 46.7 percent rated it very
important or ^important, while 30.7 percent found it to be unimportant or
rejected it. Table 29 provides more details.
TABLE 29
RATINGS OF GOAL 8 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
F requency
%
Adjusted
Frequency
Cumulative
Frequency
%
VERY IMPORTANT 21 14.8 15.3 15.3
IMPORTANT 43 30.3 31.4 46.7
SLIGHTLY IMPORTANT 31 21 .8 22.6 69.3
UNIMPORTANT 26 18.3 19.0 88.3
REJECT 16 11.3 11.7 100.0
NO RESPONSE 5 3.5 Missing 100.0
142 100.0 100.0
Goal 9. Bilingual bicultural education will provide its students with
information related to dates, events, persons, places, folklore and
crafts of the students' culture to avoid alienating the students and
to achieve an early transition to the American culture.
Of 140 subjects responding to this goal, 46.4 percent found it
very important or important, while 30.0 percent rated it
unimportant
or rejected it. Table 30 provides more details.
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TABLE 30
RATINGS OF GOAL 9 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
%
Adjusted
Frequency
%
Cumulative
Frequency
%
VERY IMPORTANT 19 13.4 13.6 1 3.6
IMPORTANT A6 32.4 32.9 46.4
SLIGHTLY IMPORTANT 33 23.2 23.6 70.0
UNIMPORTANT 26 18.3 18.6 88.6
REJECT 16 11.3 11.4 100.0
NO RESPONSE 2 1.4 Missing 100.0
TOTAL
%
142 100.0 100.0
Goa 1 10 . Bilingual bicultural education will give primary importance
to dates, events, persons, places, folklore and crafts of the United
States to enable the student to promptly assimilate to the American
way of life.
Of l4l subjects responding to this goal, h3.2 percent rated it
unimportant or reject, while 32.6 percent found it very important or
important. Table 31 provides more details.
Goal 11. Bilingual bicultural education wi 1 1 give primary importance
to introducing the student to the literary works of important American
and Engl ish wr i ters
.
Of 139 subjects responding to this goal, 61.9 percent rated it
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TABLE 31
RATINGS OF GOAL 10 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
Adj us ted
F requency
Cumulat i ve
Frequency
VERY IMPORTANT 16 11.3 11.3 11.3
IMPORTANT 30 21.1 21.3 32.6
SLIGHTLY IMPORTANT 34 23.9 24.1 56.7
UNIMPORTANT 36 25.4 25.5 82.3
REJECT 25 17.6 17.7 100.0
NO RESPONSE 1 0.7 Missing 100.0
TOTAL 142 100.0 100.0
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unimportant or reject, while 13*7 percent found it very important or
important. Table 32 provides more details.
TABLE 32
RATINGS OF GOAL 11 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
F requency
Adj usted
Frequency
%
Cumul at i ve
Frequency
%
VERY IMPORTANT 8 5.6 5.8 COLTV
IMPORTANT 1
1
7.7 7.9 13.7
SLIGHTLY IMPORTANT 34 23.9 24.5 38.1
UNIMPORTANT 50 35.2 36.0 74.1
REJECT 36 25.4 25.9 100.0
NO RESPONSE 3 2.1 Missing 100.0
TOTAL 142 100.0 100.0
Goal 12. Bilingual bicultural education wi 1 1 i ntroduce the student to
the literature of the student' s culture and language and to the litera
ture of other cultures i n the United States and other countries.
Of 139 respondents to this goal , 48.9 percent rated i
t
very im-
portant or Important, while 18.7 percent rated it unimportant or re-
ject. Table 33 provides more details.
Goal 13. Bilingual bicultural education will strive to
fully develop
and maintain the students' understanding and appreciation
of their
history and culture as well as the history and culture
of other groups
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TABLE 33
RATINGS OF GOAL 12 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
%
Adj usted
Frequency
^0
Cumul at i ve
Frequency
VERY IMPORTANT 29 20.4 20.9 20.9
IMPORTANT 39 27.5 28.1 48.9
SLIGHTLY IMPORTANT 45 31.7 32.4 81.3
UNIMPORTANT 16 11.3 11.5 92.8
REJECT 10 7.0 7.2 100.0
NO RESPONSE 3 2.1 Missing 100.0
TOTAL 142 100.0 100.0
5^
in the United States.
Of 140 respondents to this goal, 68.6 percent found it very im-
portant or important, while 10.7 percent rated it unimportant or re-
ject. Table 3^ provides more details.
TABLE 3^
RATINGS OF GOAL 13 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
Ad j usted
Frequency
^0
Cumulative
F requency
%
VERY IMPORTANT 60 42.3 42.9 42.9
IMPORTANT 36 25.4 25.7 68.6
SLIGHTLY IMPORTANT 29 20.4 20.7 89.3
UNIMPORTANT 14 9.9 10.0 99.3
REJECT 1 0.7 0.7 100.0
NO RESPONSE 2 1 .4 Mi ssing 100.0
142 lOO.O 100.0
Goal 14. Bilingual bicultural education will strive to develop the
student's understanding of the socio-economic conditions of the various
classes, ethnic and racial groups in society, e.g. awareness of
issues
related to economic oppression, racism, and sexism.
Of 140 subjects responding to this goal, 47.9 percent rated it
very important or important, while 30.0 percent rated
it unimportant or
reject. Table 35 provides more details.
55
TABLE 35
RATINGS OF GOAL 1A BY RESPONDENTS
CATEGORY
LABEL
Abso 1 ute
Frequency
Relative
F requency
%
Adj us ted
Frequency
%
Cumul at i ve
Frequency
%
VERY IMPORTANT 31 21 .8 22.1 22.1
IMPORTANT 36 25.
A
25.7 47.9
SLIGHTLY IMPORTANT 31 21 .8 22.1 70.0
UNIMPORTANT 21 14.8 15.0 85.0
REJECT 21 14.8 15.0 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 1A2 100.0 100.0
Goa 1 15 . Bilingual bicultural education will encourage its students to
develop critical analysis criteria by which to judge statements of
fact, principles, opinions and actions.
Of l4l persons responding to this goal, 56.7 percent rated it very
important or important, while 22.0 percent found it to be unimportant
or rejected it. Table 36 provides more details.
Goal 16. Bilingual bicultural education will strive to develop the stu-
dents' understanding of figurative forms of speech or writing in the
students' native language and in English, e.g. metaphors, symbolisms.
irony, and exaggeration.
Of ]k0 subjects responding to goal 16, kl.S percent rated it very
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TABLE 36
RATINGS OF GOAL 15 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relati ve
Frequency
Adj usted
Frequency
Cumulative
Frequency
VERY IMPORTANT 40 28.2 28.4 28.4
IMPORTANT 40 28.2 28.4 56.7
SLIGHTLY IMPORTANT 30 21.1 21.3 78.0
UNIMPORTANT 13 9.2 9.2 87.2
REJECT 16 12.7 12.8 100.0
NO RESPONSE 1 0.7 Missing 100.0
TOTAL 142 100.0 100.0
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important or important, while 21.5 percent found it to be unimportant
or rejected it. Table 37 provides more details.
TABLE 37
RATINGS OF GOAL 16 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
Adj us ted
Frequency
Cumul at i v<
Frequency
VERY IMPORTANT 20 14.1 14.3 14.3
IMPORTANT ko 28.2 28.6 42.9
SLIGHTLY IMPORTANT 50 35.2 35.7 78.6
UNIMPORTANT 19 13.4 13.6 92.1
REJECT 11 7.7 7.9 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
Goal 17 . Bilingual bicultural education will give first importance to
the development in English, of the students' skills in understanding
figurative forms of speech or writing, e.g. metaphors, symbolisms,
irony, and exaggeration.
Of 140 respondents to goal 17, 52.1 percent rated it unimportant
or rejected it, while 29-3 percent found it to be very important or
important. Table 38 provides more details.
Goal 18. Bilingual bicultural education will strive
to develop stu-
dents' ability to interpret information presented to
them in their na
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TABLE 38
RATINGS OF GOAL 17 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
F requency
9'
Adj usted
F requency
%
Cumul at 1 ve
Frequency
VERY IMPORTANT 19 13.4 13.6 13.6
IMPORTANT 22 15.5 15.7 29.3
SLIGHTLY IMPORTANT 26 18.3 18.6 47.9
UNIMPORTANT 31 21.8 22.1 70.0
REJECT 42 29.6 30.0 100.0
NO RESPONSE 2 1 .4 Missing 100.0
142 100.0 100.0TOTAL
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tive language and in English.
Of 140 subjects responding to this goal, 80.7 percent found it to
be very important or important, while 8.5 percent rated it unimportant
or rejected it. Table 39 provides more details.
TABLE 39
RATINGS OF GOAL 18 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
%
Adj usted
Frequency
%
Cumulative
Frequency
%
VERY IMPORTANT 65 45.8 46.4 46.4
IMPORTANT 48 33.8 34.3 80.7
SLIGHTLY IMPORTANT 15 10.6 10.7 91.4
UNIMPORTANT 9 6.3 6.4 97.9
REJECT 3 2.1 2.1 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
Goal 19 . Bilingual bicultural education will strive to develop the stu-
dents' interpretive skills, giving first importance to the development
of these skills in English.
Of 141 subjects responding to this goal, 43-3 percent rated it un-
important or reject, while 40.4 percent found it to be very important
or important. Table 40 provides more details.
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TABLE ho
RATINGS OF GOAL 19 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
F requency
Adjusted
Frequency
%
Cumulative
Frequency
%
VERY IMPORTANT 23 16.2 16.3 16.3
IMPORTANT 34 23.9 24.1 40.4
SLIGHTLY IMPORTANT 23 16.2 16.3 56.7
UNIMPORTANT 29 20.4 20.6 77.3
REJECT 32 22.5 22.7 100.0
NO RESPONSE 1 0.7 Missing 100.0
TOTAL 142 100.0 100.0
Goal 20 . Bilingual bicultural education will develop the students'
ability to understand, use and apply correctly, in their native language
and in English, the basic mathematical concepts and theories as appro-
priate to the students' grade level, e.g. sets, enumeration, operation,
measurements, and graphics.
Of 137 subjects responding to this goal, 80.6 percent found it to
be very important or important, while 5*8 percent rated it as unimpor-
tant or reject. Table 4l provides more details.
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TABLE 41
RATINGS OF GOAL 20 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
Adjusted
Frequency
%
Cumul at i ve
F requency
%
VERY IMPORTANT 70 49.3 50.4 50.4
IMPORTANT 42 29.6 30.2 80.6
SLIGHTLY IMPORTANT 19 13.4 13.7 94.2
UNIMPORTANT 4 2.8 2.9 97.1
REJECT 4 2.8 2.9 100.0
NO RESPONSE 3 2.1 Missing 100.0
TOTAL 142 100.0 100.0
Goa 1 21 . Bilingual bicultural education will strive to develop the stu-
dents' ability to use or apply general ideas, procedures and methods in
appropriate situations.
Of the l4l study subjects who responded to goal 21, 58.9 percent
rated it very important or important, while 16.3 percent rated it un-
important or reject. Table 42 provides additional details about this
goa 1
.
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TABLE 42
RATINGS OF GOAL 21 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
Adjusted
F requency
Cumulative
Frequency
%
VERY IMPORTANT 37 26.1 26.2 26.2
IMPORTANT 46 32.4 32.6 58.9
SLIGHTLY IMPORTANT 35 24.6 24.8 83.7
UNIMPORTANT 13 9.2 9.2 92.9
REJECT 10 7.0 7.1 100.0
NO RESPONSE 1 0.7 Mi ss i ng 100.0
TOTAL 142 100.0 100.0
Goal 22 . Bilingual bicultural education will develop the students'
ability to understand, use and apply correctly the basic scientific
concepts and theories, as appropriate to the students' grade level,
e.g. diversity, change, continuity, organization, interaction and limi-
tations .
Of 139 subjects responding to this goal, 58.3 percent rated it
very important or important, while 18.0 percent found i t to be unim-
portant or rejected it. Table 43 provides additional details.
Goal 23. Bilingual bicultural education will strive to develop in the
student the ability to recognize unstated assumptions or suppositions.
Of 139 subjects responding to this goal, 39-6 percent rated it as
TABLE A3
RATINGS OF GOAL 22 BY RESPONDENTS
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CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
%
Adj us ted
Frequency
Cumul at i ve
Frequency
%
VERY IMPORTANT 39 27.5 28.1 28.1
IMPORTANT 42 29.6 30.2 58.3
SLIGHTLY IMPORTANT 33 23.2 23.7 82.0
UNIMPORTANT 14 9.9 10.1 92.1
REJECT 1
1
7.7 7.9 100.0
NO RESPONSE 3 2.1 Missing 100.0
TOTAL 142 100.0 100.0
unimportant or reject, while 33*8 percent found it to be very important
or important. Table 44 provides greater details.
TABLE 44
RATINGS OF GOAL 23 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
%
Adj usted
Frequency
Cumulat i ve
Frequency
%
VERY IMPORTANT 17 12.0 12.2 12.2
IMPORTANT 30 21.1 21 .6 33.8
SLIGHTLY IMPORTANT 37 26.1 26 .
6
60.4
UNIMPORTANT 30 21.1 21 .6 . 82.0
REJECT 25 17.6 18.0 100.0
NO RESPONSE 3 2.1 Mi ssi ng 100.0
TOTAL 142 100.0 100.0
Goal 24. Bilingual bicultural education will strive to develop in the
student the ability to separate facts from suppositions.
Of 140 subjects responding to this goal, 43-6 percent rated it as
very important or important, while 31-5 percent rated it unimportant
or
reject. Table 45 provides more details.
Goal 25 . Bilingual bicultural education will strive
to develop the stu
dents' abilities and attitudes for appreciating and
caring for the
emancipation and full developments of all individuals
in society.
Of 141 subjects responding to goal 25, 49.6 percent rated
it as
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TABLE 45
RATINGS OF GOAL 24 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
Adj usted
Frequency
9'
Cumulative
Frequency
%
VERY IMPORTANT 21 14.8 15.0 15.0
IMPORTANT 40 28.2 28.6 43.6
SLIGHTLY IMPORTANT 35 24.6 25.0 68.6
UNIMPORTANT 25 17.6 17.9 86.4
REJECT 19 13.4 13.6 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
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very important or important, while 29.8 percent rated it as unimportant
or reject. Table 46 provides more details.
TABLE 46
RATINGS OF GOAL 25 BY RESPONDENTS
CATEGORY
LABEL
Absolute Relative
Frequency Frequency
%
Adjusted
Frequency
^0
Cumul at i ve
Frequency
%
VERY IMPORTANT 37 26.1 26.2 26.2
IMPORTANT 33 23.2 23.4 49.6
SLIGHTLY IMPORTANT 29 20.4 20.6 70.2
UNIMPORTANT 25 17.6 17.7 87.9
REJECT 17 12.0 12.1 100.0
NO RESPONSE 1 0.7 Missing 100.0
TOTAL 142 100.0 100.0
Goal 26. Bilingual bicultural 'education will strive to develop in the
student an understanding of organizational skills.
Of 140 subjects respond i ng to this goal
,
46.4 percent rated it as
very important or important, while 30.0 percent rated it as
unimportant
or reject. Table 47 provides more details.
Goal 27. Bilingual bicultural education will strive to
develop the stu
dents' ability to recognize methods used to persuade or
convince, e.g.
advertising, propaganda, etc.
Of 140 persons responding to this goal, 40.7
percent rated it as
TABLE kl
RATINGS OF GOAL 26 BY RESPONDENTS
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CATEGORY
LABEL
Absolute
Frequency
Rel at i ve
Frequency
%
Adjusted
Frequency
%
Cumul at i ve
Frequency
%
VERY IMPORTANT 28 19.7 20.0 20.0
IMPORTANT 37 26.1 26.4 46.4
SLIGHTLY IMPORTANT 33 23.2 23.6 70.0
UNIMPORTANT 24 16.9 17.1 87.1
REJECT 18 12.7 12.9 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
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unimportant or reject, while 31*^ percent rated it as very important or
important. Table kS provides more details.
TABLE 48
RATINGS OF GOAL 27 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
%
Adj us ted
Frequency
%
Cumul at i ve
Frequency
%
VERY IMPORTANT 14 9.9 10.0 10.0
IMPORTANT 30 21.1 21 .4 31.4
SLIGHTLY IMPORTANT 39 27.5 27.9 59.3
UNIMPORTANT 22 15.5 15.7 75.0
REJECT 35 24.6 25.0 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
Goal 28. Bilingual bicultural education will strive to develop the stu-
dents' awareness of the importance of community participation in the
political, social, and economic processes of society.
Of 141 subjects responding to goal 28, 61.0 percent rated it as
very important or important, while 13-5 percent found it to be
unim-
portant or rejected it. Table 49 provides more details.
Goal 29. Bilingual bicultural education will strive to
develop the stu-
dents' ability to suggest ways of determining whether
a supposition is
correct or not.
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TABLE k3
RATINGS OF GOAL 28 BY RESPONDENTS
CATEGORY Absolute Relative Adj us ted Cumul at 1 ve
LABEL Frequency Frequency
%
F requency
%
Frequency
%
VERY IMPORTANT ^3 30.3 30.5 30.5
IMPORTANT 43 30.3 30.5 61.0
SLIGHTLY IMPORTANT 36 25.4 25.5 86.5
UNIMPORTANT 13 9.2 9.2 95.7
REJECT 6 4.2 4.3 100.0
NO RESPONSE 1 0.7 Mi ss i ng 100.0
] k2 100.0 100.0TOTAL
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Of 139 subjects responding to this goal, kZ.3 percent rated it as
unimportant or reject, while 29.3 percent found it to be very important
or important. Table 50 provides more details.
TABLE 50
RATINGS OF GOAL 29 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
%
Adj usted
Frequency
%
Cumulative
Frequency
%
VERY IMPORTANT 16 11.3 11.4 11.4
IMPORTANT 25 17.6 17.9 29.3
SLIGHTLY IMPORTANT 39 27.5 27.9 51.1
UNIMPORTANT 27 19.0 19.3 76.4
REJECT 33 23.2 23.6 100.0
NO RESPONSE 2 1.4 Missing 100.0
TOTAL 142 100.0 100.0
Goal 30 . Bilingual bicultural education will strive to develop the stu-
dents' abilities and attitudes for participation in individual and col-
lective democratic self-government.
Of 139 subjects responding to goal 30, 48.2 percent rated it as
very important or important, while 26.6 percent rated it as
unimportant
or rejected it. Table 51 provides more details.
Goal 31 . Bilingual bicultural education will strive to
develop the stu-
dents' ability to identify arguments which are not
logical.
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TABLE 51
RATINGS OF GOAL 30 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
Adj us ted
Frequency
%
Cumul at i V(
Frequency
%
VERY IMPORTANT CO 26.8 27.3 27.3
IMPORTANT 29 20.4 20.9 48.2
SLIGHTLY IMPORTANT 35 24.6 25.2 73.4
UNIMPORTANT 19 13.4 13.7 87.1
REJECT 18 12.7 12.9 100.0
NO RESPONSE 3 2.1 Missing 100.0
TOTAL 142 100.0 100.0
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Of 1^0 subjects responding to goal 31, ^2.9 percent rated it as un-
important or reject, while 37-1 percent rated it as very important or
important. Table 52 provides more details.
TABLE 52
RATINGS OF GOAL 31 BY RESPONDENTS
CATEGORY
LABEL
Absolute
Frequency
Relative
Frequency
Ad j us ted
Frequency
Cumul at i ve
Frequency
%
VERY IMPORTANT 19 13.4 13.6 13.6
IMPORTANT 33 23.2 23.6 37.1
SLIGHTLY IMPORTANT 28 19.7 20.0 57.1
UNIMPORTANT 28 19.7 20.0 77.1
REJECT 32 22.5 22.9 100.0
NO RESPONSE 2 1 .4 Missing 100.0
TOTAL 142 100.0 100.0
Goal 32. Bilingual bicultural education will strive to develop the stu-
dents' ability to analyze similarities and differences among various
cul tures
.
Of 137 subjects responding to goal 32, 53-3 percent rated it as
very important or important, while 21.1 percent found it to
be unimpor-
tant or rejected it. Table 53 provides more details.
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TABLE 53
RATINGS OF GOAL 32 BY RESPONDENTS
CATEGORY
LABEL
Absol ute
Frequency
Relative
Frequency
Adjusted
Frequency
%
Cumulative
Frequency
%
VERY IMPORTANT 29 20.4 21.2 21 .2
IMPORTANT kh 31.0 32.1 53.3
SLIGHTLY IMPORTANT 35 24.6 25.5 78.8
UNIMPORTANT 15 10.6 10.9 89.8
REJECT 14 9.9 10.2 100.0
NO RESPONSE 5 3.5 Missing 100.0
TOTAL 142 100.0 100.0
Goals Added By Respondents
Thirty-eight (38) respondents among the 142 study participants
elected to provide additional goals as allowed for in the research in-
strument. These goals are considered VERY IMPORTANT by the respondents
as per the instructions for the completion of the instrument. The
uniqueness of each additional goal does not lend this group of goals to
useful statistical analysis.
The additional goals are listed in order of the arbitrary number
assigned to the study respondents. This number was assigned to each
respondent for data control purposes and in no way provides for the
identification of the individual respondent's name, thus guaranteeing
confidentiality to study participants.
I
1 ^
The additional goals are transcribed from the goal cards verbatim,
and In the language they were written by the respondent. Each goal card
began with an Initial statement, thus: "La educaclon bllingue bicultural
procurara.
. or "Bilingual bicultural education will strive to..."
This introductory statement may thus be presumed to precede each goal
statement which follows. In either English or Spanish. The researcher
has provided English translations of the goals which were stated in
Spanish. The additional goals are stated thusly:
1. . . . Ident I f I car los llderes politicos y artisticos de su propla
cultura. English translation: to Identify political and artistic
leaders of his/her culture.
2. ...enfocar los valores culturales de su propla cultura. English
translation: to focus on cultural values of his/her culture.
3. . . .establecer como meta que el programa produzca estudiantes que
saben completamenta sobre la historla de su propla culture. English
translation: to establish as a goal that the program develop stu-
dents who fully know the history of their culture.
k. ...establecer programas continuous por todo el procesor escolar.
English translation: Establish bilingual programs throughout the
total educational process.
5. ...provide the student with basic skills that will enable him/her
to succeed in the majority culture.
6. ...integrate and assimilate these students into the community as
soon as possible not more than two years.
7. ...provide support for the development of full proficiency
and com-
petency in native and English languages.
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8. ...develop self-expression.
9. ...develop problem-solving skills, setting goals, choosing amongst
alternatives, planning intermediate steps, adjusting to change,
planning for change.
10. ...develop marketable skills. Develop competencies in reading,
spelling and mathematics.
11. ...no debe ser transi ciona 1 . Deben de aprenderse los dos idiomas
desde ler hasta 12mo grado. English translation: (Bilingual Edu-
cation) should not be transitional. (Students) should learn both
languages until the twelth grade.
12. ...bring about a better attitude of acceptance by the host society.
13* ...identify the artistic/creative contributions of the culture.
14. ...preserve the ethnic qualities of the culture during the process.
15. ...educar a los padres de familias, para que sus hijos tengan mas
confianza. English translation: ...educate the parents so that
the children will have more confidence.
16. . . .de organ! zar tanto a los padres como a los estudiantes (sobre)
asuntos relevante a la sociedad hispana. English translation:
...organize the parents and the students (around) issues relevant
to hispanic society.
17. ...deben de preocuparse de que se 1 leven a cabo actividades fuera
de la escuela, simpre y cuando sean benef iciosas . English trans-
lation: ...should be concerned that activities are undertaken out
of school provided they are beneficial.
18. ...debe de tener fondos, en casos de ninos que lo necesitan.
English translation: ...they should have funds for children in
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need
.
19» ...maintain the students' native language K“12.
20. ...develop an appreciation of cultural pluralism as a means of
describing the immigrant experience in the U.S.
21. ...offer its students the same qual i ty of education they would ob-
tain in a monolingual program.
22. ...have a continuity of curriculum from one grade to the other
which would be standardized throughout the school system.
23 . ...take into consideration the diverse backgrounds and academic
abilities of students. Programs should be established to help
each student on his/her own level instead of being assigned to a
class based only on their age or grade.
24. ...for maintenance of native language and culture of linguistic
minority students, while improving their English abilities (have
parallel education in two languages) and increasing opportunities
for integration.
25 . ...develop in (the) student a desire to become a contributing
factor in the American society.
26. ...develop a desire to become mainstreamed in (the) American way
of life.
27 . ...build a sense of belonging and pride in the student's new land.
28. ...examine and explore the student's new role as a citizen of the
U.S.
29 . ...build a positive self-concept.
30. ...help the student to join in all school activities.
...a enorgullecer a el estudiante sobre su cultura. English31.
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translation:
...develop student pride about his/her culture.
32 . . . .concienti zar los sobre el problema de los puertorriquenos en este
pais. English translation: ...develop their consciousness about
the problems Puerto Ricans have in this country.
33* .. .cone ient izar los sobre la asimilacion y como consequencia su
identidad cultural. English translation: develop their conscious-
ness about assimilation and the consequences it has on cultural
identi ty
.
3^. . . .mejorarse basado en la opinion del pueblo. English translation:
...should be improved based on popular opinion.
35. ...develop a visibility in culture, feelings, (and) behavior
patterns
.
36. ...develop a clear, easy, real pattern of the American life.
37 . ...make clear that this 'Bilingual Business' is being foreign not
i gnorant
.
38. ...demand a person from each nationality to be in Washington.
39 . ...make students self-sufficient.
40. ...provide those languages skills necessary to function in the U.S.
41. ...remove students from dependence on their native language as
quickly as possible.
42. ...prevent any person from imigrating (sic) to the U.S. who is not
fluent in English and who has no marketable skill.
43* ...ensure that children enrolled in bilingual classes are able to
read, write and perform math skills that are necessary in order to
live successfully in our society.
44. ...help children learn to self-discipline themselves.
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45 . ...help children to feel that they are an important part of our
society.
46 . ...welcome the non-English speaking students to the American
class/or school. Make them feel comfortable and accepted.
47. ...prepare the bilingual student for the English speaking class-
room. He or she must become fluent in English in order to be main-
streamed successfully.
48 . ...reinforce the importance of their native culture, while intro-
ducing their new environment, namely the American culture.
49. ...instill in the 12-14 year old student the importance of further-
ing his education to assure a more rewarding life experience.
50. ...provide for the student a comfortable accepting and understand-
ing setting in which to learn.
51. ...provide for the student an education equal to that of his/her
English-speaking counterpart.
52. allow the students who are transferred to the "English" curriculum
to maintain native language skills, etc. via classes, etc.
53. ...Many bilingual educators are striving to develop a separate
school system within the public schools which destroys the concept
of integration, etc. I oppose a total 'maintenance system. I
oppose a maintenance bilingual education program b^ support na-
tive language maintenance classes, etc.
54. ...utilize teachers who are fluently bi Ungual so
as not to impart
inaccurate English or native language accents.
55. ...have monolingual (English) children
participate in the program
to help reduce any alienation between students.
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56. ...make administrators and teachers in a building receptive to the
bilingual program.
...educate the community in what the aims and objectives of bi-
lingual bi cultural education are, hopefully changing some of the
ant i feel i ng
.
57. ...When it is obvious that a child cannot function in both lan-
guages and is in fact being confused, then which language should
be taught?
58. ...just teach them English— a little of the other obvious things
thrown in. It's just to make them proficient in American society--
whatever they find.
59. ...assist students and their families in learning to use the
available resources of the local community.
60. ...assist students and their families in planning for a better
future after the normal high school experience.
61. ...provide bilingual education to English-speaking American-born
students as well as to foreign born students.
62. ...involve parents in and educate parents to the priorities of the
bilingual bicultural education of their children; including the
effect of mobility on the educational process.
63. ...to provide bilingual bicultural service for those bilingual
students who are identified as having special needs.
6^. ...strive to motivate the bicultural student to value a job 'well
done.
'
...cultivate an appreciation for education and learning as a means
for self-improvement and contribution to society.
65.
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66. ...provide for its student's development of a high positive self-
concept .
67. ...provide its students for a strong cultural identity and sense
of nationa 1 i ty
.
68. ...teach sequentially the readiness skills for all subject matter.
69. ...structure language learning at each step in order to produce
native-like speech.
70. ...promote the total development of the individual talents and
abilities of children of limited English-speaking ability through
the use of the child's native language and respect for his cultural
background
.
71. ...focus on the affective as well as the academic growth of its
students in order that they be prepared to take their place in
soc i ety
.
72. ...help teachers outside of the programs of bilingual bicultural
education to meet the needs of bilingual students in the teacher's
classrooms
.
73. ...improve integration between bilingual and monolingual classrooms
in order to help foster an appreciation of other cultures and in
order to make the eventual transition from one to the other easier
for the chi Idren.
74. ...educate more thoroughly it's teachers in both language teaching
and cognitive areas.
75. ...become more aware of the individual communities and
their socio-
economic base.
...maintain and better the native language along with learning76.
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Engl i sh
.
77 . ...develop a high level of English comprehension in all areas to
give him/her the opportunity to compete successfully with native
English speakers for jobs, schools, etc.
78. ...develop a high self-esteem and pride in oneself as a hispanic
man /woman
.
79. ...communicate the importance of, and the means for obtaining good
nutrition, care of the physical self.
80. ...foster the teaching of all academic subjects in the native lan-
guage until the decoding and encoding processes are fully mastered.
Only then transition will be made into the second language.
81. ...immerse the student in his/her native language for at least five
years. English will be learned orally only, during those years.
82. ...accept the 'foreign' student as he/she is and enhance his self-
concept by building upon his strengths (language, culture, values).
83. ...develop and encourage pride in the student's ethnic background
and language.
84 . ...address the need to maintain one's awareness of oneself.
85. ...maintain or obtain knowledge of our homeland and our leaders,
past and present.
86 . ...teach the history of our homeland and how it relates to this
present society.
87. ...teach students to be most effective in this society.
88 . ...give the bilingual child a good self-concept.
89. ...equip the child to compete academically in the mainstream.
Careful analysis of the additional eighty-nine ( 89 ) goals
provided
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by the respondents will reveal that with minor exceptions, the addi-
tional goals and items presented are variations of the thirty-two goals
provided in the research instrument. In view of this findings and be-
cause the additional goals are uniquely worded, a separate analysis of
the additional goals is not warranted.
This concludes the findings chapter of the study. Discussion re-
lated to the position/status demographic item of the instrument and the
goal rating section will take place in Chapter IV which follows.
CHAPTER IV
DISCUSSION
This chapter focuses on an analysis of goals based on the rating
and prioritized by the study strata and reported in the previous chap-
ter. The discussion will thus include analyses of the study goals from
these perspectives;
A. Common Core of Bilingual Goals. This analysis responds to
purpose two of the study, to wit: "To assess a common core
of bilingual bicultural goals from the perspective of the
population sample of the study..."
B. Goal Analysis by Sample Strata. This analysis responds to
purpose three of the study, to wit; "To identify the priori-
ties of bilingual bicultural education goals based on their
importance to the population sample." Also included in the
analysis is a discussion with regard to the maintenance and
transitional views of the study strata.
The position/status item was included in the study to assist the
researcher in the development of the discussion of the findings which
takes into account the relationship the various sub-strata of respon
dents have with the educational decision making process. Each of the
position/status categories has a degree of actual or potential influ-
ence on the decision making process. For instance, it is to be ex-
pected that school committee members, school superintendents and
state
transitional bilingual education officials would directly
influence the
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goal formulation process. Bilingual program directors and school prin-
cipals as a group have a role, but not to the degree of the preceding
categories. Teachers affect bilingual goals in their instructional ac-
tivities, while teacher trainers and trainees may influence the trends
of bilingual education both at the conceptual and practical levels.
Moreover, parents, community members and students may influence bi-
lingual education through their acceptance or rejection of its tenets.
They may also have influence on bilingual education through their advo-
cacy or resistance role, of the implied or explicit goals.
Personnel managers, of course, represent the sector which in theory
or in practice are the recipients of the "products" of the educational
process. They influence educational goals through their involvement in
educational decision making committees at the federal, state and local
levels. They also influence educational goals through the perceptions
that educators and other decision makers have of the expectations of
private industry. For example, while it may be stated that the mission
of schools is to develop educated persons, school officials often per-
ceive that their mission is to develop trained employable workers for
the private employment sector.
Thus, these analyses will focus on the bilingual goals of the
study from the perspective of the respondents' actual or potential in-
fluence on the bilingual educational decision making process based on
their position or status.
During the analyses which follow, the goals will be referred to by
number as they appear in the goal rating findings in chapter three,
pages 4l through 73. The reader should also note that for
analysis
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purposes, a numeric range of importance is used. The numeric range is
equal to the following range of importance: 1=\/ERY IMPORTANT; 2«IMP0R-
TANT; 3=SLIGHTLY IMPORTANT; A=UN I MPORTANT
,
and; 5=REJECT.
The analyses will include only the persons who responded to the
demographic section of the study instrument. The reader is therefore
advised that the totals in the goals discussed here will not be equal to
the totals in the goal rating section findings reported in chapter
three. This is so because persons who did not complete the demographic
section of the instrument were included in the summary findings for all
142 respondents, but not in the analyses demographic variables.
Common Core of Bilingual Goals
An analysis of the cumulative rating and prioritization of the
thirty-two (32) bilingual education goals which were included in the
research instrument reveals that none of the goals received a cumulative
VERY IMPORTANT/ IMPORTANT rating of over fifty (50) percent from all of
the twelve (12) position or status categories (i.e. school committee
members, superintendents, directors, principals, bilingual teachers,
TBE officials, parents, community members, teacher trainers, teacher
trainees, personnel managers, and the "other" category). Only goal
number 21, with a minimum rating of 45.5 percent, came close to being
commonly accepted as VERY IMPORTANT/IMPORTANT by all study groups.
Table 54 provides breakdown of the ratings by position groups of the
goals which received a cumulative rating of fifty (50.0) percent or
more in the VERY IMPORTANT/ I MPORTANT categories.
Analysis of Table 54 shows that while full consensus was not
SUMMARY
OF
VERY
IMPORTANT/
IMPORTANT
GOALS
BY
POSITION
CATEGORY
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achieved on the importance of these goals, there was consensus among
categories of positions. For example, the top six goals In order of
rating priority received a VERY IMPORTANT/ IMPORTANT rating of over
fifty (50.0) percent from directors of bilingual education, principals,
bilingual teachers, TBE officials, parents, bilingual community,
teacher trainers and trainees and others. School committee members and
superintendents were consistent In giving a zero (0.0) percent rating
to goals 5, ^ and 13 which were cumulatively rated by all categories In
3rd, kth and 5th order of priority respectively.
Further analysis shows that of the ten top rated goals, six (6) are
maintenance, one (1) Is transitional and three (3) general. School
committee members and superintendents were In consensus on the one tran-
sitional goal, however, this goal was given a zero (O.O) percent rating
by parents and teacher trainees.
It Is of Interest to note that the goal which was cumulatively
rated in second place, was given a VERY IMPORTANT/ IMPORTANT rating of no
less than 63-7 percent by all groups, except the superintendents which
gave It a rating of zero (0.0) percent.
The data In Table 5^ clearly Indicates that not only was there not
a common core of bilingual goals, but that educational policy makers
seem to be In direct conflict with parents, bilingual community members
and educators who have the responsibility of Implementing educational
policy.
Goal Analysis By Sample Strata
The following discussion Is a further analysis of the top
ten goals
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which received a cumulative VERY IMPORTANT/ IMPORTANT rating of sixty
(60.0) percent or over. Special attention will be given to the manner
in which each of these goals was rated by the various categories of re-
spondents. Of particular interest will be an analysis of the goals with
respect to the community or institutional perspectives the respondents
may represent.
The discussion also includes an analysis of the ratings of mainte-
nance, transitional and general goals by the study respondents.
For ease of discussion, a table has been developed for each of the
goals to be analyzed. The tables represent the distribution of fre-
quencies of ratings according to importance by the position of the re-
spondents.
The sequence of the discussion will follow the order of cumulative
VERY IMPORTANT/ IMPORTANT ranking of the goals. Thus, the first goal to
be discussed will be goal twenty (20) which received the highest rating
( 80 . 5^) of all thirty-two ( 32 ) goals.
First Priority - Goal 20 . Table 55 reports the frequency ratings of
goal 20. A total of II 8 persons who completed the demographic section
of the instrument rated this goal, of which 95 respondents or 80.5 per-
cent considered it to be VERY IMPORTANT/ I MPORTANT.
As previously indicated, this goal is maintenance in nature. It r
of interest to note that while it was not strongly favored by school
committee members, superintendents and personnel managers, only two
per
sons within these groups rejected it outright. The goal was most
strongly supported by almost all of the other categories of
positions.
TABLE 55
ANALYSIS OF GOAL 20 BY POSITION
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Level of Importance
1 2 3 h 5 Total
s
School Committee Member 1 1 2
Superintendent
1 1
Director 8 1 1 10
Principal 5 5 1 1
1
Bill ngua 1 Teacher 23 9 6 1 39
TBE Official k 4
Parent 3 1 4
Community Member 2 7 1 1 11
Teacher Trainer 3 1 4
Teacher Trainee 1 1 2
Personnel Manager 2 1 k 2 9
Other 10 7 3 1 21
Totals 62 33 16 3 it 118
Percentage 52.5 28.0 13.6 2.5 3.4 100.0
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Further analysis reveals that if the first three levels of impor-
tance were to be considered, then the acceptance rating of this goal
would be almost unanimous with a 9^.1 percent rating.
Perhaps the reason for the strong acceptance of this goal is that
while it was a maintenance goal it also focused on the development of
basic skills in the two languages.
Second Priority - Goal 18 . Table 56 presents a summary of the frequen-
cies of goal 18. This goal was rated by 120 persons who also provided
demographic data. Of these persons, 95 or 79-2 percent rated the goal
a VERY IMPORTANT/ IMPORTANT. If the slightly IMPORTANT category is also
included in determining the level of acceptance, then an overwhelming
ninety percent (90.0^) of the respondents endorsed this goal.
It should be noted that this goal, as the previous one, is also
maintenance in nature and focuses on basic communication skills develop-
ment. It perhaps is because of this combination of basic skills and bi-
lingual maintenance that this goal also received a high rating.
Thi rd Priority - Goal 5 . Table 57 presents a summary of the frequencies
of goal 5. Goal 5, a bilingual maintenance goal with a focus on the de-
velopment of basic skills in the areas of listening, speaking, reading
and writing in two languages received a cumulative VERY IMPORTANT/
IMPORTANT rating of 7^.2 percent.
This goal was strongly accepted by all groups except school com-
mittee members, superintendents and personnel managers. Respondents
in
sub-stratum TBE officials, parents, community members, teacher
trainers
and teacher trainees all rated the goal VERY IMPORTANT or
IMPORTANT.
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TABLE 56
ANALYSIS OF GOAL 18 BY POSITION
Pos i t ion
1
Level
2
of Importance
3 4 5 Total
s
School Committee Member 2 2
Superintendent
1 1
Di rector 8 1
1 10
Principal 5 2 2 1 1 1
1
B i 1 i ngua 1 Teacher 23 14 2 2 41
TBE Official 3 1 4
Parent 3 1 4
Community Member 5 4 2 1
1
Teacher Trainer 3 1 4
Teacher Trainee 1 1 2
Personnel Manager 1 5 3 9
Other 5 9 5 2 21
Total
s
56 39 13 9 3 120
Percentages 46.7 32.5 10.8 7.5 2.5 100.0
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TABLE 57
ANALYSIS OF GOAL 5 BY POSITION
Pos i t i on
1
Level of Importance
2 3 h 5 Tota 1
s
School Committee Member
1 1 2
Super! ntendent
1
1
Dl rector 6 1 1 2 10
Principal 3 k 2 1 1 11
Bilingual Teacher 23 3 ^ 3 2 41
TBE Official 3 1 4
Parent 3 1 4
Commun i ty Member 10 1 11
Teacher Trainer k 4
Teacher Trainee 2 2
Personnel Manager 3 3 2 1 9
Other 1
1
k k 2 21
Totals 68 21 1 6 6 9 120
Percentages 56.7 17.5 13.3 5.0 7.5 100.0
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Although they considered goal 5 IMPORTANT, directors, principals and bi-
lingual teachers gave a more mixed rating response to the goal than the
other sub-strata included in the study.
Fourth Priority - Goal 4 . Table 58 presents the frequencies of goal 4
which coincidently received a fourth priority rating. Goal 4, bilin-
gual maintenance in nature, emphasizes the development of an extensive
vocabulary in the students' native language and in English.
This goal was strongly accepted by directors, principals, TBE of-
ficials, community members, teacher trainers and teacher trainees. It
was also very well accepted by bilingual teachers and the sub-strata
"other." Personnel managers and parents gave it a mixed rating, while
school committee members and superintendents only slightly endorsed it
or considered it UNIMPORTANT. The overall cumulative VERY IMPORTANT/
IMPORTANT rating for goal 4 was a high 71.4 percent.
Fifth Priority - Goal 13 . The frequency distribution for the ratings of
goal 13 is presented in Table 59- Goal 13 received a fifth priority
rating. The cumulative VERY I MPORTANT/ IMPORTANT rating was 68.4 per-
cent. As was the case for the previous four goals, goal 13 also in-
volves a level of communication skills in that it focuses on the devel
opment and maintenance of the students' understanding and appreciation
of their history and culture as well as the history and culture
of
other groups in the United States.
Goal 13 received a cumulative VERY I MPORTANT/ I MPORTANT rating
of
100 percent from TBE officials and teacher trainees; 76.2
percent from
the "other" sub-strata; 75.6 percent from bilingual
teachers, and 63.6
3^
ANALYSI
TABLE
S OF GOAL
58
4 BY POSITION
Posi tion Leve 1 of Importance
1 2 3 4 5 Totals
School Committee Member 1 1 2
Superintendent 1 1
Dl rector 5 2 2 1 10
Principal 4 4 2 1 11
Bill ngua 1 Teacher 25 6 8 1 40
TBE Official 2 2 4
Parent 2 1 1 4
Community Member 5 5 1 11
Teacher Trainer 2 2 4
Teacher Trainee 1 1 2
Personnel Manager 2 2 3 1 1 9
Other 9 4 6 2
21
Total
s
57 28 24 5 5 119
Percentages 47.9 23.5 20.2 4.2
4.2 100.0
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TABLE 59
ANALYSIS OF GOAL 13 BY POSITION
Pos i tion Level of
1 2
Importance
3 4 5 Totals
School Committee Member 1 1 2
Superintendent 1 1 2
Di rector 7 1 2 10
Principal 2 4 2 3 1
1
Bilingual Teacher 17 14 9 1 41
TBE Official k 4
Parent 2 1 1 4
Community Member 3 4 2 2 11
Teacher Trainer 1 1 2 4
Teacher Trainee 1 1 2
Personnel Manager 3 2 2 1 8
Other 10 6 4 1 21
Total
s
50 32 24 13 1 120
Percentages 41.7 26.7 20.0 10.8 .08
100.0
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percent from directors and community members. Personnel managers with
a cumulative VERY IMPORTANT/ IMPORTANT rating of 62.5 percent differed
in this goal from school committee members and superintendents who did
not rate it as either VERY IMPORTANT or IMPORTANT. Parent reaction to
this goal was mixed.
Sixth Priority ~ Goal 21 . Table 60 presents a summary of the frequen-
cies of goal 21. Goal 21 breaks the pattern of the first five priori-
tized goals in that it is a general goal, not being either maintenance
or transitional. However, it is consistent with the previous goals in
that communication skills are stressed through the development of the
student's ability to use or apply general ideas, procedures and methods
in appropriate situations.
The cumulative VERY IMPORTANT/ IMPORTANT rating of this goal was
62.8 percent. The sub-strata breakdown of the ratings was: school com-
mittee members, and superintendents, 100 percent; TBE officials and
parents, 75 percent; principals 72.7 percent; directors, 70 percent;
others, 66.7 percent; bilingual teachers, 58.6 percent; personnel mana-
gers, 55.5 percent; teacher trainers and trainees, 50 percent; and,
community members, 45.5 percent.
It appears that the goal, devoid of a clearly bilingual maintenance
and specific basic skills focus, caused the various sub-strata to change
their ratings substantially. Those sub-strata who previously did not
strongly support bilingual maintenance basic skills goals, strongly
supported this general goal. On the other hand, those sub-strata who
strongly supported the previous goals did not rate this one with
the
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TABLE 60
ANALYSIS OF GOAL 21 BY POSITION
Pos i t ion
1
Level of
2
1 mpor tance
3 4 5 Tota 1
s
School Committee Member 2 2
Superintendent
1 1 2
D i rector 3 k 1 2 10
Principal
1 1 3 1
1
Bilingual Teacher 12 12 9 6 2 41
TBE Official 2 1 1 4
Parent 2 1 1 4
Commun i ty Member 2 3 4 1 1 11
Teacher Trainer 1 1 1 1 4
Teacher Trainee 1 1 2
,
Personnel Manager 1 4 2 2 9
Other 5 9 5 2 21
Tota 1
s
33 43 27 1
1
7 121
Percentages 27.3 35.5 22.3 9.1 5.8 100.0
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same degree of support.
Seventh Priority - Goal 28. The frequency distribution of goal 28 is
presented in Table 61. Goal 28 was rated number seven (7) in order of
priority. It received a cumulative VERY IMPORTANT/ IMPORTANT rating of
6l .
1 percent
.
This goal was general in nature and stressed the development of the
student's awareness of the importance of community participation in the
political, social, and economic processes of society. It received a
VERY IMPORTANT/ IMPORTANT of 100 percent from TBE officials and teacher
trainees. School committee members, on the other hand, did not consider
it to be at all VERY IMPORTANT/ IMPORTANT, while personnel managers rated
it at 4A.A percent in these importance levels.
Strong support for the goal also came from bilingual teachers,
(65 . 9%), and, principals and community members (63.7^).
It would seem that given the nature of this goal and its relation-
ships to the participation ideals of this society, that persons who have
great influence on educational policy would have strongly supported it.
Eighth Priority - Goal 1 . Goal 1 was the only transitional goal in-
cluded within the top ten prioritized goals. This goal focuses on bi-
lingual education serving as a temporary transition from native language
dominance of students to English language dominance.
Table 62 presents the frequency distribution of the rating of goal
1. It should be noted that of all the top ten goals, it alone was re-
jected by over twice as many persons as the other nine goals. The
reader would wonder why the goal was prioritized even at this level with
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TABLE 61
ANALYSIS OF GOAL 28 BY POSITION
Post tion
1
Level of
2
Importance
3 A 5 Tota 1
s
School Committee Member
1 1 2
Superintendent
1 1 2
Dl rector 5 1 k 10
Principal 3 k k 11
Bill ngua 1 Teacher 10 17 8 k 2 41
TBE Official 1 3 4
Parent 2 2 4
Community Member k 3 3 1 1
1
Teacher Trainer 1 1 1 1 4
Teacher Trainee 2 2
Personnel Manager 2 2 3 2 9
Other k 8 6 3 21
Tota 1 s 35 39 31 11 5 121
Percentages 28.9 32.2 25.6 9.1 4.1 100.0
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TABLE 62
ANALYSIS OF GOAL 1 BY POSITION
Posi tion Level of 1 mportance
—
1 2 3 4 5 Tota 1
s
School Committee Member 1 1 2
Superintendent
1 1 2
Di rector k 5 1 10
Principal 7 3 1 11
Bill ngua 1 Teacher ]k 6 7 2 1
1
40
TBE Official 2 2 4
Parent
1 2 1 4
Commun i ty Member k 1 2 3 1 1
1
Teacher Trainer 2 2 4
Teacher Trainee 2 2
Personnel Manager 6 1 2 9
Other 10 4 2 1 4 21
Totals 51 22 18 9 20 120
Percentages 42.5 18.3 15.0 7.5 16.7 100.0
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this many persons rejecting it. The apparent contradiction in the rat-
ings of the goal could perhaps be based on the fact that it paraphases
the transitional bilingual education law in Massachusetts, and was thus
highly rated by sub-strata who otherwise have favored maintenance goals.
That school committee members, superintendents and personnel mana-
gers strongly supported this goal was to be expected in view of their
ratings of the top five goals, all of which were bilingual maintenance.
These sub-strata were fairly consistent in their philosophical perspec-
tives. Directors, teachers, and the "other" sub-strata category also
gave this goal a very high rating, which would not have been expected
given their ratings of the maintenance goals.
It could be postulated that the latter sub-strata desired to be in
compliance with the law as stated In the first goal which appeared in
the instrument. However, as these sub-strata proceeded through the
other goals, their preference for bilingual maintenance basic skills
goals became evident. Therefore, this may explain the exclusion of
transitional basic skills goals from the top ten prioritized list.
Ninth Priority - Goal 22 . The ninth goal in order of priority was
general in nature. Goal 22 focuses on the development of the students'
ability to understand, use and apply correctly the basic scientific con-
cepts and theories, as appropriate to the students' grade level.
Table 63 summarizes the frequency distribution of goal 22. This
goal received a VERY IMPORTANT/ IMPORTANT rating of 60.5 percent.
Goal 22 was strongly supported by superintendents and teacher
trainers, (100.0%); TBE officials and parents, (75.0%); community mem-
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TABLE 63
ANALYSIS OF GOAL 22 BY POSITION
Posl tion
1
Level of Importance
2 3 k 5 Tota 1
s
School Committee Member
1 1 2
Superintendent
1 1 2
Di rector 5 2 2 1 10
Principal 2 3 k 1 1 11
Bill ngual Teacher 8 1^ 8 7 3 ^0
TBE Official 3 1 4
Parent 3 1 4
Community Member 3 5 1 2 11
Teacher Trainer 1 3 4
Teacher Trainee 1 1 2
Personnel Manager 1 3 3 2 9
Other 5 8 k 1 2 20
Totals 33 39 25 13 9 119
Percentages 27.7 32,8 21 .0 10.9 7.6 100.0
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bers, ( 72 . 8^); directors, (70.0%), and, the "other" sub-strata (65.0%).
While also supporting the goal, bilingual teachers, teacher trainees
were not as strongly supportive of this goal. School committee members
did not include this goal in the VERY IMPORTANT/ IMPORTANT category.
Tenth Priority ~ Goal 3 « The tenth goal in order of priority was also
maintenance in nature. This goal stressed the development of interest
and ability in some form of cultural expression such as music, dance,
song, art, prose, poetry, in the tradition of the students' native cul-
ture.
Table 64 summarizes the frequency distribution of the ratings of
goal 3- The goal received a cumulative VERY I MPORTANT/ IMPORTANT rating
of 60.0 percent. Among this goal were teacher trainees, TBE officials,
directors, parents, bilingual teachers and community members. School
committee members, superintendents and personnel managers, consistent
with their ratings of other maintenance goals, did not strongly support
thi s goal
.
In concluding the discussion on the analysis of the top ten priori-
tized goals by sample strata, I would like to point out that level of
acceptance of these goals was quite high. A normal distribution of rat-
ings for each of the levels of importance would be 20.0 percent and 40.0
percent for the combined VERY I MPORTANT/ I MPORTANT levels. Thus, each of
the top ten goals received a maximum 40.5 percentage points and a mini-
mum of 20.0 percentage points over the normal percentage distribution.
Of the top ten (10) goals, six (6) were maintenance and of these,
five (5) focused on basic skills. Three of the ten goals were
general
TABLE 6A
ANALYSIS OF GOAL 3 BY POSITION
Pos i t i on
1
Level of Importance
2 3 k 5 Totals
School Committee
1 1 2
Superintendent
1 1 2
Di rector 3 5 1 1 10
Principal 2 2 3 3 1 11
Bill ngual Teacher 12 14 10 3 1 40
TBE Official 2 2 4
Parent 2 1 1 4
Community Member 2 5 2 2 11
Teacher Trainer 2 2 4
Teacher Trainee 2 2
Personnel Manager 1 3 3 2 9
Other 5 7 6 3 21
Tota 1
s
29 43 26 16 6 120
Percentages 2k.2 35.8 21.7 13.3 5.0 100.0
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in nature, while only one (1) was transitional.
Overall, Table 65 shows that the support for bilingual maintenance
goals came from all groups with the exception of school committee mem-
bers, superintendents and personnel managers.
Very strong support (100.0%) for the only transitional goal in-
cluded within the top ten came from policy makers, while the same goal
received a zero (0.0) percent rating of VERY IMPORTANT/ IMPORTANT from
parents and teacher trainees.
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TABLE 65
SUM OF THE TOP TEN RATINGS BY POSITION
Pos i 1 1 on Ma i ntenance
6 Goals
General
3 Goals
Trans i t i ona
1
1 Goa 1
School Committee Member 25.0 33.3 100.0
Superintendent 0.0 83.3 100.0
Di rector 78.3 66.7 90.0
Principal 63.7 60 .6 91.9
Bi 1 ingual Teacher 78.1 59.8 50.0
TBE Official 95.8 83.3 50.0
Parent 75.0 66.7 0.0
Commun i ty Member 80.3 60.7 45.5
Teacher Trainers 79.2 66.7 50.0
Teacher Trainees 100.0 66.7 0.0
Personnel Managers kl.h 48.1 66.6
Other 68.9 62.9 66.6
CHAPTER V
BILINGUAL EDUCATION: WHERE ARE WE HEADING?
The concerns of this study stressed the identification of a
prioritized set of bilingual education goals which could be used as a
guide for the development of bilingual education during the decade of
the 1980's. It was perceived that educators at the policy formulation
level and at the implementation level, parents, community members, and
others concerned with the future of education need to approach the
issues of bilingual education with a sense of clarity. Conflicting and
confusing goals must be resolved and clarified if children are to genu-
inely benefit from this mode of instruction.
It is evident from the data that philosophically divergent views on
the goals of bilingual education are held by policy makers on the one
hand, and educators who are responsible for the implementation of these
goals on the other. Clearly, differences of opinion are often benefi-
cial when there is open dialogue. However, when there is little or no
open communication between those persons responsible for the development
of educational policy and those persons responsible for the implementa-
tion, there Is little doubt that this will result in an inconsistency
between educational theory and practice. Policy makers will provide
what they feel are the necessary resources for the implementation of
their goals, while teachers, parents, and program directors will attempt
to provide the educational activities they feel will benefit the
chi Idren.
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The conflict continues. Policy makers will feel that teachers,
parents and the community are attempting to impose their perspectives of
bilingual education, while those persons closest to the children feel
that administrators and decision-makers are insensitive to the educa-
tional needs of the children whose future they hold in their hands. The
next level of the conflict ensues with the formation of camps in the
struggle to have one or the other philosophical perspective prevail.
One camp will proceed to provide "evidence" that the bilingual mode of
Instruction does not accomplish the expected results. The other camp
will claim that the personnel and material resources as well as the edu-
cational leadership and support were lacking. The argument continues
ad infinitum into a no win situation. And the children are the heavy
losers
.
While the study did not identify a core of bilingual goals which
were common to all the groups involved in the study, it tentatively
identified the bilingual philosophical perspectives and positions of the
groups studied. The study identified the groups that support the ten
prioritized goals of the study. It also indicated the degree to which
these goals are supported by the various constituents. The data thus
provides some basis for conflict resolution with regard to both goal
formulation processes and outcomes. It is apparent from the data, that
people are not neutral on bilingual education, and that they hold very
strong beliefs as regard the direction it ought to take. It is
hoped
that the data provided will serve as the basis for further
research into
bilingual education as well as positive action in resolving
some of the
present conflicting issues in the field.
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With respect to the data serving as a basis for conflict resolu-
tion, it is hoped that productive dialogue will result in minimizing the
conflicting views, all of which affect at some level the educational ex-
periences of the chi Id.
It was pointed out in the first chapter that this study is signifi-
cant in the following ways.
1. It was the first attempt made in Massachusetts at assessing
the importance of bilingual educational goals from the perspec-
tives of such a diverse constituency,
2. It was the first attempt made in Massachusetts at developing a
more comprehensive statement of bilingual educational goals for
future use.
3. It was the first attempt made in Massachusetts at having such a
broad based number of persons rate the level of importance of
the comprehensive statement of bilingual education goals.
4. It was the first attempt made in Massachusetts at involving
persons not normally involved in the goal formulation pro-
cesses, such as parents, teachers and community members.
5. It was the first attempt made in Massachusetts at determining,
in a scientific manner, the perspectives of such a broad con-
stituency, towards maintenance or transitional bilingual educa-
tion goals.
With respect to these significant items and the three purposes of
the study, the researcher is of the opinion that the study was success-
ful in meeting its objectives. However, it should be pointed out that
because of legal constraints and financial resource limitations, it was
no
not possible to include elementary or secondary students in the study,
nor was it possible to include a larger number of parents. The re-
searcher attempted to obtain lists of parents and students associated
with transitional bilingual education programs. However, privacy of
information laws did not permit access to this information. Other
attempts were made to obtain names and addresses of parents in order to
more adequately include them in the study. The additional efforts had
limited results.
The data from school committee members and superintendents is
limited in that it cannot be generalized due to the smallness of these
sub-strata sample. It should be noted that the sample size of these two
sub-strata was sufficiently large to allow for representativeness. The
degree of response from these two groups, however, was poor. A lament-
able fact, in view of the influence these sub-strata have on the policy
making processes which affect the future of children involved in bi-
lingual education.
The responses from bilingual education student teacher trainees
was not satisfactory for use in making broad generalizations. It is
felt that the responses from this group was limited by the timing in-
volved in sending them the research Instrument. While attempts were
made to mail them the instruments prior to the end of the university
semester, they were not mailed until early June, 1979 » sfter the end of
the semester.
Recommendations for Further Research
The above concerns are raised to alert the reader and persons
con-
in
templating future research in this area, about field procedural problems
encountered by this researcher. Thus, the reader will be cognizant of
the procedural difficulties and judge the data accordingly, while other
researchers will be able to better plan their field procedures.
Finally, these concerns, along with the findings of this study, serve as
the basis for making the following recommendations for further research.
Recommendation 1 . Many of the problems faced by school districts rela-
tive to the implementation of bilingual education have their source in
the absence of adequate data concerning the goals to be achieved in bi-
lingual education. Consequently, the strongly divergent views held by
various persons and groups concerned with the implementation of bilin-
gual education are not fully understood and logically treated. Under
such conditions it is unlikely that, without a clear statement of the
bilingual goals to be attained, effective bilingual educational pro-
grams will be developed and implemented.
This study should be replicated in all cities and towns in Massa-
chusetts which currently have bilingual education programs or contem-
plate having one in their jurisdiction. The data thus obtained will
serve as a basis for more scientific planning at the local level of the
bilingual educational goals to be attained; the specific educational
objectives to be achieved; the needs assessment activities and pro-
cedures to be implemented; the curriculum or instructional program
to be
developed to address the identified needs; the instruction which shall
take place in addressing the curriculum, and; the evaluation
criteria to
be used in determining the effectiveness of bilingual
education in
meeting the educational needs of children and society.
In replicating
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the study, special efforts should be made to ensure the participation of
school committee members, teacher trainers and trainees, and public and
private sector officials.
Recommendation 2 . The findings of this study reveals that those persons
closest to the children, that is, parents, and teachers, strongly favor
a bilingual education experience which seeks to maintain in the children
the cultural values and language of the family. Inasmuch as parents and
teachers are most directly responsible for the formative development of
our youth, their views must be given considerable weight. Thus, it is
recommended that the legislature, which is responsible for the formula-
tion of educational legislation, reconsider the present transitional bi-
lingual education law and restructure the law on the basis of student
needs as determined through a scientific needs assessment process which
incorporates the perspectives of parents and teachers.
Recommendation 3 . In furthering his research recommendations, the
author strongly urges that persons contemplating research into bilingual
education consider the following research hypotheses and incorporate
them into their research.
Hypothesis 1 . That the philosophical positions of educational de-
cision makers, with respect to bilingual education for language minority
persons, are rooted in the ethnocentric, political, economic and cul-
tural values of the dominant forces in American society.
Hypothesis 2. That transitional bilingual education was developed
as an instrument of cultural hegemony.
Hypothesis 3* That transitional bilingual education functions as
an instrument of cultural hegemony.
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hypothesis 4. That parents are concerned for the potential de-
struction of their ethnic culture, values, and heritage during the
transitional educational process.
Hypothesis 5. That there is a direct relationship between a per-
son s degree of contact with children on a day-to-day basis and their
position with respect to bilingual maintenance or transitional educa-
tion.
Hypothesis 6 . That persons who are themselves bilingual are more
supportive of maintenance bilingual education than persons who are non-
bi 1 ingual .
Hypothesis 7 . That ethnic minority individuals who speak the lan-
guage of their ethnic group are more supportive of maintenance bilin-
gual education than those who do not speak the language of their ethnic
group
.
It is apparent that additional research alone will not resolve the
conflicts in the field of bilingual education. It has not resolved the
conflicts in other educational endeavors and thus there is no reason to
expect that the only answer in bilingual education Is additional re-
search. Facts, will provide the basis for more Intelligent dialogue.
It will not produce the dialogue nor the results expected after the
dialogue. Proponents of bilingual education must do more than provide
additional research to achieve a respectable degree of legitimacy for
bilingual education, particularly if they propose the maintenance
ideology. In light of this reality, the researcher offers the following
recommendations for action.
Recommendations for Action
The study data indicates that there are widely divergent views on
the goals to be followed in bilingual education. As pointed out previ-
ously, policy makers hold that the type of program which should be imple-
mented ought to be of the transitional ideology. Parents, community mem-
bers, teachers and others feel that it should be focused on the mainte-
nance of native language and culture of the child while developing his/
her English language skills. The responsibility for the formation and
development of the child's intellectual skills rests not only with
school committee members and superintendents, but also with parents,
teachers, community members and others. Thus, it follows, in a society
with democratic ideals, that the responsibility for the formulation of
bilingual educational goals also rests with parents, community members,
and teachers as well as with individuals who formally have this respon-
sibility. Hence, it is felt that the following recommendations are in
order
.
Recommendation 1 . In the absence of dialogue with parents, teachers
and language minority community members, educational agencies will
generally adopt the goals and objectives proposed by their administra-
tors. In a society with democratic ideals, these administrators have
the moral responsibility to be responsive to the needs of their con-
stituency. Adequate mechanisms to ensure consistent and effective
communication between all groups affected by educational decisions have
been developed.
Therefore, it is strongly recommended that organizations such
as
the Massachusetts Association of Bilingual Education (MABE) ,
the Massa-
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chusetts Advisory Council for Bilingual Education and local Parent Ad-
visory Councils (PACs) should assume the responsibility for organizing
and coordinating statewide dialogue with educational decision-makers at
all levels to ensure that bilingual educational policy is also reflec-
tive of community needs and perspectives.
Recommendation 2 . In view of the decisive role parents, community mem-
bers and other persons have played in the decisions to establish bilin-
gual education programs in the past, it is strongly recommended that
parents, community members and other concerned persons require that the
bilingual educational programs available for their children be based on
clearly written and acceptable educational plans which delineates the
goals, educational objectives, curriculum, assessment procedures, in-
structional activities, and evaluation methods to be implemented. While
the state has the legal responsibility for providing education, the
parent ultimately has the responsibility to ensure that the education is
of a qualitative nature.
Recommendation 3 . It is strongly recommended that educational policy
makers involve parents and teachers in systematic educational goal for-
mulation procedures beyond the traditional involvement of parent Ad
visory Councils. The views of the parents and teachers should be highly
valued and incorporated into bilingual educational plans at the local
and state levels.
Recommendation h . Policy makers should urgently consider the societal
needs of the future, wherein multilingualism and mul t i cul tur i sm
wi 1 1 be
essential skills which tomorrow's adults will be required to
possess to
be productive members of the world community. Already
this fact is
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becoming Increasingly clear as the demands of international economic
and soci a 1 -pol i t i ca 1 relations require individuals to know more than
just the English language and to be able to understand more than just
the Anglo culture dominant in the United States. In essence, this
recommendation calls for everyone becoming multilingual multicultural
in an effort to increase domestic and international dialogue and
understanding. The condition of the world urges that this alternative
be considered.
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FOOTNOTES
-
Bilingual Education, DHEW, The Bilingual Education Act
^9po (Washington, D.C.: Government Printing Office, 1970).
2 National Clearinghouse for Bilingual Education, The Bi 1 inqual
Education Act, Public Law 95~56l Education Amendments of 1978 Title V I I
(Ross 1 yn
,
Va . : National C 1 ea r i nghouse for B i 1 i ngua 1 Educat i on
,
1979)
p. 2.
3Center for Law and Education, Bilingual Bicultural Education: A
Handbook for Attorneys and Community Workers (Cambridge. Ma.: Center for
Law and Education, 1975) •
~
^Ibid., p. 273.
^Office for Bilingual Education, The Bilingual Education Act of
1968 and Terry Sullivan, Office for Bilingual Education, personal tele-
phone interview, February 13, 1979.
R. Edwards, "Current Issues In Bilingual Education," (n.p.;
n.p.
,
March 1976)
.
^For examples of legal efforts that have been made to introduce bi-
lingual education into local school districts, see Lau v. Nichlos;
United States v. Texas ; Aspi ra v. Board of Education of the City of New
York ; Morgan v. Kerr i gan ; Evans v. Buchanan ; Morales v. Shannon ; Keyes
V. School District No. 1, Denver , and; Bradley v. Mill! ken . All of the
appropriate legal citations are in Center for Law and Education, Hand-
book for Attorneys and Community Workers
,
pp. 19"57.
^Office for Civil Rights, DHEW, review of files of school districts
in non-compliance, (Boston, Ma . : Office for Civil Rights, Region I,
February
,
1 979)
.
^Civil Rights Act of 1964, Title VI. 42 U.S.S. 2000d, 2000d-l.
^^Sally 0. Tilley, "An Analysis of Q-Sort Ranking of Goals and Ob-
jectives in Bilingual Education," in The Bilingual Reyiew/La Revista Bi-
1 i ngue
,
Vol . Ill, September-December , 1976, Num. T"- (Jamaica, New York:
The Bilingual Press/Editorial Bilingue, 1976).
llu.S. Commission on Civil Rights, A Better Chance to Learn: Bilin-
gual Bicultural Education , (Washington, D.C.: Commission on Civil Rights
Clearinghouse, Publication No. 51, May, 1975), PP. l40-l4l.
^^Ronald A. Fisher and Frank Yates, Statistical Tables (New York:
Hafner Publishing Co., Inc., 1949).
UNorman A. Polansky, Social Work Research (Chicago: The University
Press, 1960 ).
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1 kStephen P. Klein, Participant's Handbook (Monterey, Calif.:
McGraw-Hill, 1971).
^^Marvin J. Cetron and Cristie A. Ralph, Industrial Applications •
of Technological Forecasting (New York: Wi ley- In ter science, 1971)
.
p. 250.
^^Benjamin S. Bloom (ed) et al.. Taxonomy of Educational Objec-
tives: Handbook I, The Cognitive Domain (New York: Longmans, Green and
Co., 1956).
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APPENDIX I
MASSACHUSETTS CITIES AND TOWNS
REPRESENTED IN THE SAMPLE OF THE STUDY
BY NUMBER OF STRATA
Ci ty/Town
No. of Strata
Represented Ci ty/Town
No. of Strata
Represented
Amherst 2 Frami ngham 2
Arl i ngton 1 Gloucester 2
Attleboro 2 Greenfield 1
Bedford 2 Haverhi 1
1
1
Belmont 1 Holyoke 1
Boston 4 Hudson 1
Braintree 1 Lawrence 2
Bridgewater 1 Leominster 1
Brockton 1 Lowel
1
3
Brookl i ne 1 Ludlow 1
Cambridge 3 Lynn 2
Chelsea 1 Methuen 1
Chicopee 1 Middl eboro 1
Dedham 1 Natick 1
Easthampton 1 New Bedford 2
East Longmeadow 1 Newton 1
Fall River 2 Northampton
1
Falmouth 1 North Andover
1
Fi tchburg 3 North Dartmouth
1
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APPENDIX 1 (Cont'd)
Cl ty/Town
No. of Strata
Represented C i ty/Town
No. of Strata
Represented
Norwel
1
1 Stoneham 1
Norwood 1 Stoughton 1
Peadbody 1 Southampton 1
Pi ttsf leld 1 South Lancaster 1
Qu 1 ncy 1 Taunton 1
Randol ph 1 Wal tham 1
Revere 1 Westfield 3
Salem 2 Westhampton 1
Saugus 1 West Springfield 1
Somervi 1 1e 3 Westwood 1
Southbr i dge 1 V/i 1 1 i amsburg 1
Springfield 3 Woburn 1
Worcester 2
124
APPENDIX 2
THE E.B.B.E.G. QUESTIONNAIRE
An Instrument For An Exploration of
Bilingual Bicultural Educational Goals
For The 1980 's:
A Community And Institutional Perspective
Developed By: Juan Rosario
Copyright, 1979
You are participating in a statewide assessment of Bilingual Bi-
cultural Educational Goals in Massachusetts for the 1980's.
This questionnaire does NOT seek to test your skill or knowledge.
It is an instrument to record your opinions of the goals of bilingual
bicultural education.
In the first section, you are asked to provide certain information
about yourself. However, please do NOT provide your name. Information
and opinions will not be identified with individuals. Your participa-
tion and cooperation Is appreciated. The opinions you provide will be
of great value in better serving the educational needs of students.
Please turn to SECTION ONE and answer all questions to the best of
your ability.
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SECTION ONE
Directions: To record your answers, circle or check the number with
the correct or most appropriate response.
1. Sex: 1 = Ma 1 e , 2 = Female
2. Age: 0 = Under 17, 1 = 17-20, 2 = 21-25, 3 = 26-30, k = 31-35,
5 = 36-40, 6 = 41-50, 7 = 51-60, 8 = Over 60
3. Position or status which best describes you. Choose one.
1 = School Committee Member, 2 = School Superintendent,
3 = Director or supervisor of bilingual program,
h = Principal of school with bilingual program,
5 = Teacher in bilingual program, 6 = State TBE Official,
7 = Parent of student in bilingual program,
8 = Community person interested in bilingual education,
9 = Student of elementary or secondary public school,
10 = Professor in university level teacher training program,
11 = Student in university level teacher training program,
12 = Personnel manager or similar position,
13 = Other (which?)
k. Marital Status:
1 = Single (never married), 2 = Divorced or separated,
3 = Married, k = Widowed
5. Number of preschool children living in your household.
0 = None, 1 = One, 2 = Two, 3 = Three, 4 = Four, 5 = Five,
6 = Six, 7 = Seven, 8 = Eight, 9 = Nine
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6. Number of children attending public elementary or secondary school
and living in your household.
0 = None, 1 = One, 2 = Two, 3 = Three, k = Four, 5 = Five,
6 = Six, 7 = Seven, 8 = Eight, 9 = Nine
7« Number of children attending private or parochial elementary or
secondary school.
0 = None, 1 = One, 2 = Two, 3 = Three, 4 = Four, 5 = Five,
6 = Six, 7 = Seven, 8 = Eight, 9 = Nine
8. Present or past contacts with the publ ic school. Please check most
appropriate.
Present Past
1 . Member of school comml ttee
2. Member of citizens' council
3. Elected officer in school -parents ' organization
4. Attend meetings of a school -parents ' organization
9. Ethnic/racial background. P-lease circle the ethnic and/or racial
background with which you identify.
Ethnic Background: 0 = Armenian, 1 = Cape Verdean, 2 = Cuban,
3 = Chinese, 4 = French, 5 = Greek, 6 = Italian, 7 = Portuguese,
8 = Puerto Rican, 9 = Other
Racial Background: 0 = Black, 1 = White, 2 = Other
10. Language Fluency. Please circle the ONE non-English language in
which you are MOST fluent. Also, circle the fluency skill you
possess
.
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Language : Skill:
0
= Armenian 0 = Listen
1
= Cape Verdean 1 = Speak
2
= Chinese 2 = Read
3
= French 3 = Write
4 = Greek
5 = Italian
6 = Portuguese
7 = Spanish
8 = Other
11. Geographic region which best describes where your school district
is located.
0 = Southeast or Cape, 1 = East, 2 = Central, 3 = Western
12. Years of formal education. Circle highest grade completed.
A. Elementary and Secondary:
0 = None, 1 = First grade, 2 = Second grade, 3 = Third grade,
4 = Fourth grade, 5 = Fifth grade, 6 = Sixth grade,
7 = Seventh grade, 8 = Eighth grade, 9 = Ninth grade,
10 = Tenth grade, 11 = Eleventh grade, 12 = Twelfth grade
B . Col lege Level
:
1 = One Year, 2 = Two Years, 3 = Three Years, 4 = Four Years
C. Graduate Level:
1 = One Year, 2 = Two Years, 3 = Three Years, 4 = Four Years,
5 = Completed Masters Degree, 6 = Completed Doctorate
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13. Your annual income:
0 - Under $2,500, 1 - $2,500 - $A
, 999 , 2 - $5,000 - $ 7 ,^99 ,
3 » $7,500 - $9 , 999 , 4 - $ 10,000 - $ 14 , 999 , 5 - $ 15,000 - $ 22 , 499 ,
6 « $22,500 - $29 , 999 , 7 - $ 30,000 - $ 39 , 999 , 8 - $40,000 or more
14 . Are you a member of the Massachusetts Association of Bilingual
Educators?
0 No, 1 * Yes
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SECTION TVO
In this section you are asked to rate a set of bilingual education
goals. Many of the goals which you are to consider have been taken
from a list developed for education by prominent educators in the United
States. The researcher subsequently adopted these goals to the area of
bilingual bicultural education. While completing this section, please
assume all of the following:
1. You have a child attending bilingual bicultural education
classes
.
2. Your school district has been asked to reorganize its bi-
lingual bicultural education program goals in search of equal
educational opportunities for its students.
3. Your opinions will NOT result in an increase in the school
budget
.
k. You are a member of an educational planning committee.
5. Your opinions of bilingual bicultural education goals will
be used as a guide by educational planners to improve bi-
lingual programs.
Now, imagine that you have been provided with the following 36
cards by the educational planning committee. Thirty-two cards have
goals printed on them. Four cards are blank except for a statement
saying, "Bilingual bicultural education will strive to..." Please
read all five steps of the instructions carefully and proceed as ad-
V i sed
.
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INSTRUCTIONS: Potential goals of bilingual bicultural education are
listed on the enclosed cards. Please indicate your
ranking of their importance as goals of bi 1 inqual bi-
cultural education to be pursued during the next ten
years .
1.
You have been provided with five envelopes, each assigned with one
of the following classes of importance:
1. VERY IMPORTANT, critical, essential
2. IMPORTANT, above average importance
3. SLIGHTLY IMPORTANT, average importance
k. UNIMPORTANT, below average importance
5. REJECT, Inappropriate, or irrelevant
Place each envelope before you in the following manner:
1
.
2. 3. 4. 5.
VERY SLIGHTLY
IMPORTANT IMPORTANT IMPORTANT UNIMPORTANT REJECT
2. Read each of the goal cards carefully and sort them into one of the
five classes of importance described in step 1. Place each sorted
goal card on top of the appropriate envelope, putting at least
three goal cards Into each class of importance.
3. Once each of the goals has been sorted Into one of the five classes
of importance. Insert each pile of sorted goal cards into the ap“
propriate envelope.
4. If you feel that the list of goals that has been provided does not
adequately reflect the bilingual bicultural education goals you
consider to be VERY IMPORTANT, please provide up to four additional
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goals. List one goal per card and place these goal cards in the
envelope which says "VERY IMPORTANT..."
5. Finally, insert the completed questionnaire and the envelopes con-
taining the sorted goal cards into the large self-addressed, stamped
envelope and mail it. PLEASE DO NOT INCLUDE THE POST CARD IN THIS
ENVELOPE. Mail the post card separately to avoid receiving follow-
up letters.
I would like to thank you for your assistance and cooperation in
this very important research project. Your participation along with
that of several hundred parents, students, teachers, principals, program
directors, school superintendents, university professors and students,
school committee members, community persons, state bilingual education
officials and personnel managers will ensure an important contribution
towards serving the educational needs of children in Massachusetts.
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GOALS FOR BILINGUAL B I CULTURAL EDUCATION
FOR THE 1980'S*
1. Bilingual bicultural education will focus on serving as a temporary
transition from native language dominance of students to English
language dominance.
2. Bilingual bicultural education will strive to develop the students'
basic English language skills to enable them to be transferred into
the English only educational program as early as possible.
3. Bilingual bicultural education will strive to develop an interest
or ability in some form of cultural expression, e.g. music, dance,
song, art, prose, poetry, in the tradition of the students' native
cul ture.
4. Bilingual bicultural education will help the student to develop an
extensive vocabulary in the students' native language and in
Engl i sh
.
5. Bilingual bicultural education will fully develop the student's
ability to listen, speak, read and write equally well in the stu-
dent's native language and in English.
6. Bilingual bicultural education will give first importance to the
development of the student's ability to listen, speak, read and
write in Engl i sh
.
7. Bilingual bicultural education will give first
importance to the
development of the student's ability to listen, speak, read
and
write in the student's native language.
*N0TE: Each goal appears in a separate card in
the research instrument
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8. Bilingual bicultural education will strive to develop an inter-
nationalist perspective in terms of culture/history and geography
such that given a world map, the student can indicate cultural/
historical and physical attributes of places and people.
9. Bilingual bicultural education will provide its students with in-
formation related to dates, events, persons, places, folklore and
crafts of the students' culture to avoid alienating the students
and to achieve an early transition to the American culture.
10. Bilingual bicultural education will give primary importance to
dates, events, persons, places, folklore and crafts of the United
States to enable the student to promptly assimilate to the American
way of life.
11. Bilingual bicultural education will give primary importance to in-
troducing the student to the literary works of important American
and English writers.
12. Bilingual bicultural education will introduce the student to the
literature of the student's culture and language and to the litera-
ture of other cultures in the United States and other countries.
13- Bilingual bicultural education will strive to fully develop and
maintain the students' understanding and appreciation of their
history and culture as well as the history and culture of other
groups in the United States.
l4. Bilingual bicultural education will strive to develop the stu-
dents' understanding of the socio-economic conditions of the vari-
ous classes, ethnic and racial groups in society, e.g. awareness of
issues related to economic oppression, racism, and sexism.
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15. Bilingual bicultural education will encourage its students to de-
velop critical analysis criteria by which to judge statements of
fact, principles, opinions and actions.
16. Bilingual bicultural education will strive to develop the students'
understanding of figurative forms of speech or writing in the stu-
dents native language and in English, e.g. metaphors, symbolisms,
irony, and exaggeration.
17 . Bilingual bicultural education will give first importance to the
development in English, of the students' skills in understanding
figurative forms of speech or writing, e.g. metaphors, symbolisms,
irony, and exaggeration.
18
. Bilingual bicultural education will strive to develop students
ability to interpret information presented to them in their native
language and in English.
19 . Bilingual bicultural education will strive to develop the students'
interpretive skills, giving first importance to the development of
these skills in English.
20. Bilingual bicultural education will develop the students' ability
to understand, use and apply correctly, in their native language
and in English, the basic mathematical concepts and theories as
appropriate to the students' grade level, e.g. sets, enumeration,
operation, measurements, and graphics.
21. Bilingual bicultural education will strive to develop the stu-
dents' ability to use or apply general ideas, procedures and
methods in appropriate situations.
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22. Bilingual bicultural education will develop the students' ability
to understand, use and apply correctly the basic scientific con-
concepts and theories, as appropriate to the students' grade
level, e.g. diversity, change, continuity, organization, inter-
action and limitations.
23. Bilingual bicultural education will strive to develop in the stu-
dent the ability to recognize unstated assumptions or suppositions.
24. Bilingual bicultural education will strive to develop in the stu-
dent the ability to separate facts from suppositions.
25. Bilingual bicultural education will strive to develop the stu-
dents' abilities and attitudes for appreciating and caring for the
emancipation and full development of all individuals in society.
26. Bilingual bicultural education will strive to develop in the stu-
dent an understanding of organizational skills.
27. Bilingual bicultural education will strive to develop the stu-
dents' ability to recognize methods used to persuade or convince,
e.g. advertising, propaganda, etc.
28. Bilingual bicultural education will strive to develop the stu-
dents' awareness of the importance of community participation in
the political, social, and economic processes of society.
29. Bilingual bicultural education will strive to develop the
stu-
dents' ability to suggest ways of determining whether a supposition
is correct or not.
30. Bilingual bicultural education will strive to
develop the students'
abilities and attitudes for participation in individual
and collec-
tive democratic self-government.
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31. Bilingual bicultural education will strive to develop the stu-
dents' ability to identify arguments which are not logical.
32 . Bilingual bicultural education will strive to develop the stu-
dents' ability to analyze similarities and differences among vari-
ous cultures.

